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Welcome to this Public Meeting of the
Tigard-Tualatin School District Board of Directors
Monday, May 18, 2015
Hibbard Administration Center, 6960 SW Sandburg Street, Tigard, OR 97223
Public participation on agenda items occurs at the discretion of the chair. Please indicate your interest by completing a "Public Comment Card" provided
at the agenda table. Non-agenda items and public hearings are governed by the policy found at the agenda table. At 9:00 PM, the Board may take a fiveminute recess, and the chair will review the agenda for possible rescheduling of items. The public meeting will not go beyond 9:30 PM without a majority
vote of the board. For assisted listening/speech call 431-4002 (voice) or 431-4047 (FAX) no later than 48 hours prior to the meeting.

5:00 PM

EXECUTIVE SESSION
Convened under ORS 192.660(2)(i) to review and evaluate the employment-related performance of the chief
executive officer of any public body, a public officer or staff member who does not request an open hearing.

6:30 PM

REGULAR SESSION
I.
CALL TO ORDER.......................................................................................................... Chair Dana Terhune
Bob Smith (Vice-Chair), Barry Albertson, Maureen Wolf, Jill Zurschmeide (Members)

6:31 PM

II.

6:32 PM

III. CONSENT AGENDA .................................................................................................................. Board Chair
A. May 4, 2015 Board Meeting Minutes .................................... pg. 4
B. Human Resources Report/Personnel Action ......................... pg. 13
C. Financial Report – April, 2015 ............................................... pg. 14
D. Grant Application Approval ................................................... pg. 26

6:37 PM

IV. RECOGNITION & GOOD NEWS

6:47 PM

V.

6:47 PM

VI. STUDENT REPRESENTATIVE REPORT
A. Tigard High Student Representative ...................................................................................... Jorie Casey
B. Tualatin High Student Representative ..................................................................................Janiel Santos

6:55 PM

VII. SUPERINTENDENT & BOARD COMMUNICATION ........................................................ Ernie Brown

APPROVAL OF THE AGENDA

ACTION ITEMS
A. Student Representative Resolutions 1415-11 & 1415-12 ...... pg. 28 ................................... Ernie Brown

(Reports on meetings or correspondence of interest to the board).

7:05 PM

VIII.PUBLIC COMMENT
Discussion of non-agenda items must be approved by a consensus of the board. Discussion of specific agenda items may be deferred
to the appropriate time the item is before the board as stated on the agenda or at the direction of the Board Chair.

7:15 PM

IX.

REPORTS & DISCUSSION
A. 2014-17 Technology Plan Update,
“Redefining Learning” at TTSD & CFT ................................ pg. 31 ................................ Susan Barnard
B. International Baccalaureate Program Report ......................... pg. 82 ................................. Rachel Stucky
C. Middle School Program Report.............................................. pg. 99 .................................. Joyce Woods
D. Evaluation System Revisions ................................................. pg. 117 ................................... John Beight
E. 1st Reading: Students Rights & Responsibilities Handbook .. pg. 176 ..................... Susan Stark Haydon

9:30 PM

X.

ADJOURN .................................................................................................................................. Board Chair
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DATES TO REMEMBER
May 20, 2015....................................................................... Budget Committee Meeting @ Twality MS ............................................................ 6:30 p.m.
May 27, 2015......................................................... Budget Committee Meeting (TENTATIVE) @ Twality MS ................................................ 6:30 p.m.
June 8, 2015........................................................................................... Regular Session ...................................................................................... 6:30 p.m.
June 22, 2015......................................................................................... Regular Session ...................................................................................... 6:30 p.m.
July 13, 2015 ........................................................................... 2015-16 Organizational Meeting ......................................................................... 6:30 p.m.

1.
2.
3.
4.
5.

6.
7.

Public Participation in Board Meetings
A visitor may complete a ‘Public Comment Card’ and give it to the Board secretary at the Board table prior to the beginning of the meeting.
After being recognized by the Board chair, the speaker will sit at the presenter’s table and identify himself/herself with his/her full name and
address and stating his/her purpose in addressing the Board.
A group of visitors with a common purpose should designate a spokesman for the group.
Comments or statements by members of the public are limited to 3 minutes and should be brief and concise unless otherwise authorized by the
Chair.
Speakers may comment a topic not on the published agenda, however, the Board, at its discretion, may require that the proposal, inquiry, or
request be submitted in writing. The Board reserves the right to refer the matter to the administration for action or study and to report at a
subsequent meeting.
When meetings are large or controversial, anyone wishing to speak before the Board, either as an individual or as a member of a group, on any
agenda or non-agenda item, may do so at the discretion of the Board chair. Individuals should complete a ‘Public Comment Card’ and give it to
the Board secretary at the Board table prior to the beginning of the meeting. The Chair will determine the amount of time that will be allotted for
each individual.
Speakers may offer objective criticism of district operations or programs but the Board will not hear complaints concerning specific district
personnel.
These procedures will be published on the back of every Board meeting agenda.

~ Matters Permitted for Executive Session ~
ORS 192.620 The Oregon form of government requires an informed public aware of the deliberations and decisions of governing bodies and the information upon which such decisions
were made. It is the intent of ORS 192.610 to 192.690 that decisions of governing bodies be arrived at openly. However, a school board may hold an Executive Session, which excludes
the public after the Board Chair has identified one or more of the following reasons:
As per ORS 332.061
(1) Any hearing held by a district school board or its hearings officer on any of the following matters shall be conducted in executive session of the board or privately by the hearings
officer unless the student or the student’s parent or guardian requests a public hearing:
(a)
Expulsion of a minor student from a public elementary or secondary school.
(b)
Matters pertaining to or examination of the confidential medical records of a student, including that student’s educational program.
As per ORS 192.660
(2) The governing body of a public body may hold an executive session:
(a) To consider the employment of a public officer, employee, staff member or individual agent.
(b) To consider the dismissal or disciplining of, or to hear complaints or charges brought against, a public officer, employee, staff member or individual agent who does not
request an open hearing.
(c) To consider matters pertaining to the function of the medical staff of a public hospital licensed pursuant to ORS 441.015 to 441.063, 441.085, 441.087 and 441.990 (3)
including, but not limited to, all clinical committees, executive, credentials, utilization review, peer review committees and all other matters relating to medical competency
in the hospital.
(d) To conduct deliberations with persons designated by the governing body to carry on labor negotiations.
(e) To conduct deliberations with persons designated by the governing body to negotiate real property transactions.
(f)
To consider information or records that are exempt by law from public inspection.
(g) To consider preliminary negotiations involving matters of trade or commerce in which the governing body is in competition with governing bodies in other states or nations.
(h) To consult with counsel concerning the legal rights and duties of a public body with regard to current litigation or litigation likely to be filed.
(i)
To review and evaluate the employment-related performance of the chief executive officer of any public body, a public officer, employee or staff member who does not
request an open hearing.
(j)
To carry on negotiations under ORS chapter 293 with private persons or businesses regarding proposed acquisition, exchange or liquidation of public investments.
(3) Labor negotiations shall be conducted in open meetings unless both sides of the negotiators request that negotiations be conducted in executive session. Labor negotiations
conducted in executive session are not subject to the notification requirements of ORS 192.640.
(4) Representatives of the news media shall be allowed to attend executive sessions other than those held under subsection (2)(d) of this section relating to labor negotiations or
executive session held pursuant to ORS 332.061 (2) but the governing body may require that specified information subject of the executive session be undisclosed.
(5) When a governing body convenes an executive session under subsection (2)(h) of this section relating to conferring with counsel on current litigation or litigation likely to be filed,
the governing body shall bar any member of the news media from attending the executive session if the member of the news media is a party to the litigation or is an employee,
agent or contractor of a news media organization that is a party to the litigation.
(6) No executive session may be held for the purpose of taking any final action or making any final decision.
(7) The exception granted by subsection (2)(a) of this section does not apply to:
(a) The filling of a vacancy in an elective office.
(b) The filling of a vacancy on any public committee, commission or other advisory group.
(c) The consideration of general employment policies.
(d) The employment of the chief executive officer, other public officers, employees and staff members of a public body unless:
(A) The public body has advertised the vacancy;
(B) The public body has adopted regular hiring procedures;
(C) In the case of an officer, the public has had the opportunity to comment on the employment of the officer; and
(D) In the case of a chief executive officer, the governing body has adopted hiring standards, criteria and policy directives in meetings open to the public in which the
public has had the opportunity to comment on the standards, criteria and policy directives.
(8)
A governing body may not use an executive session for purposes of evaluating a chief executive officer or other officer, employee or staff member to conduct a general
evaluation of an agency goal, objective or operation or any directive to personnel concerning agency goals, objectives, operations or programs.
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May 4, 2015 Board Meeting Minutes

School Board Minutes
Tigard-Tualatin School District, 23J
The minutes are official after Board approval and will be posted at www.ttsd.k12.or.us.

Board Members Present:
Dana Terhune, Board Chair
Jill Zurschmeide
Maureen Wolf
Barry Albertson

Joyce Woods, Student Services Director
John Beight, Human Resources Director

Board Members Absent:
Bob Smith, Board Vice Chair
Administrators Present:
Ernie Brown, Superintendent
David Moore, CFO
Susan Stark Haydon, Community Relations Director
Rachel Stucky, Curriculum & Instruction Director

Others Present:
Patty Roberts, Executive Assistant
Terri Burnette, THS Parent
Cleon Cox, TTSD Patron
Al Spencer, TTEA President
Michael Arrieta-Walden, Metzger ES 3rd Teacher
Mrs. Arrieta-Walden, Wife
Jill Flores, FMS Teacher
Jason Holland, MITCH Charter School Chair

EXECUTIVE SESSION ~ 5:10 PM
CALLED TO ORDER 5:10 PM

An executive session was convened at 5:00 PM under ORS 332.061(1)(a) expulsion of a minor student
from a public elementary or secondary school. Present at the session were Board Chair Dana Terhune,
members Barry Albertson, Maureen Wolf and Jill Zurschmeide. Superintendent Ernie Brown, Director
of Human Resources John Beight, TTSD Attorney Nancy Hungerford, Expulsion Hearings Officer Scott
Baker, Twality MS Associate Principal John Wayland, Student DH, Family members Mr. & Mrs. Harris
and Family Legal Representative Jason Short, Board Secretary Patty Roberts and invited guest, Terri
Burnette, Board Member - elect. Expulsion of a minor student from a public elementary or secondary
school was discussed. The Executive Session was recessed at 6:15 PM.
6:30 PM REGULAR SESSION
I.
CALL TO ORDER ~ 6:30 PM
Board Chair Dana Terhune called the Regular Board Meeting Session of the Tigard-Tualatin School District
Board of Directors to order at 6:30 PM at the Hibbard Administration Building, 6960 SW Sandburg St., Tigard,
OR 97223.
II.
APPROVAL OF THE AGENDA ~ 6:31 PM
Superintendent Brown stated that there was one change to the Agenda. Agenda Item IX. B. 2015 Open
Enrollment Transfers is incorrectly titled. The correct title is ‘2015-16 HB-2747 Openings.’
III.
CONSENT AGENDA ~ 6:31 PM
The consent agenda consisted of the: April 20, 2015 Board Meeting Minutes, Human Resources Report/Personnel
Action, Achievement Compacts, as presented. Director Zurschmeide made a MOTION to approve the Consent
Agenda, consisting of the April 20, 2015 Board Meeting Minutes, Human Resources Report/Personnel Action,
Achievement Compacts, as presented. Chair Terhune asked for discussion. There was no discussion. The
MOTION carried unanimously, 4-0. The MOTION passed. Board Chair Terhune stated that since there were four
members of the Board present at the meeting any motion proposed would not require a “second”.
2014-2015 Tigard-Tualatin School District Board of Directors:
Dana Terhune, Chair; Bob Smith, Vice-Chair; Barry Albertson, Jill Zurschmeide, Maureen Wolf, Directors
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IV.
RECOGNITION & GOOD NEWS ~ 6:33 PM
Susan Stark Haydon, Communications Director, introduced TTSD Teachers Jill Flores, Fowler MS 6th Grade
Teacher and Michael Arrieta-Walden, Metzger ES 3rd Grade Teacher, in honor of Teacher Appreciation Week.
Director Stark Haydon shared the following information about these two outstanding teachers:
Jill Flores has been a teacher at Fowler Middle School since 1999. She has taught a variety of classes ranging
from science to health, to reading to electives. She is currently a 6th grade Language Arts and Social Studies
teacher and she came here tonight from Outdoor School.
I first learned about Jill when she received one of the Foundation’s original Innovative Grants to create a Lego
robotics lab. She built that classroom lab into one of Fowler’s most popular classes taken by many students,
which led to a second class, Engineering and Design. Although she no longer teaches either of those classes, they
exist at Fowler because of her interest in trying new ideas and her willingness to create curriculum and build a
program that would expand the options available for middle school students.
This year, Ms. Flores won another Innovative Grant from the Foundation to buy Maki Maki devices which turn
everyday things like bananas into electronics. I also learned about what a great teacher she was from parents like
Board member Maureen Wolf, whose students were in her classroom.
Michael Arrieta-Walden, Metzger ES, 3rd Grade Teacher, stated that she first learned about Mr. Arrieta-Walden
from Vanessa Bunker, former Principal at C.F. Tigard ES told Director Stark Haydon that she had just hired the
greatest teacher and he’s won a Pulitzer Prize. That was about 5 years ago. Mr. Arrieta-Walden had just earned
his degree in teaching after “retiring from The Oregonian” where he was an editor on two of the paper’s teams
that won Pulitzer Prizes.
That’s not why Ms. Bunker hired him. His passion for teaching and his commitment to make every student
successful came through loud and clear in his interview. For the last three years, he has taught at Metzger where
he is known for making strong connections with students and keeping those connections they move on to different
grade levels. He’s been known to often recommend a book that he cam across to a former student who might
enjoy reading it. What everyone says about him is that he builds a strong sense of community with all of his
students. And it helps that he is an excellent Spanish-speaker as well.
He’s an extremely hard worker. He lives in my neighborhood and many mornings, until he and his wife got an
upscale coffee maker I would see him at Starbucks before 6:00 a.m. He was on his way to school.
Board members and Superintendent Brown shared their appreciation for these two teachers and all teachers within
TTSD in honor of Teacher Appreciation Week.
V.
STUDENT REPRESENTATIVES REPORT ~ 6:44 PM
Jorie Casey, THS Student Representative was not present this evening.
Janiel Santos, TuHS Student Representative was not present this evening.
VI.
SUPERINTENDENT & BOARD COMMUNICATION ~ 6:44 PM
Ernie Brown, Superintendent shared:
• He attended the Tigard Rotary Banquet on Sunday, May 3rd at the Holiday Inn in Wilsonville
• Attended the Tigard Chamber Shining Stars event on Friday, April 24th at the Embassy Suites
• Attended the Foundation Volunteer Dinner on Thursday, April 30th at Hayden’s Lake Front Grill
• He provided budget listening sessions for staff over the last couple of weeks; and
2014-2015 Tigard-Tualatin School District Board of Directors:
Dana Terhune, Chair; Bob Smith, Vice-Chair; Barry Albertson, Jill Zurschmeide, Maureen Wolf, Directors
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•
•
•

Have held two of three Community Budget Listening Sessions so far and on Wednesday, May 6th will
hold a Spanish speaking Budget Listening Session at CF Tigard ES.
TuHS School Based Health Center held a ribbon cutting and Grand Opening last week. He noted that
they have had many wonderful and generous donations, including a dental chair, from A-Dec.
PERS reforms have been overturned by the Supreme Court, recently. The effects of this reform will be
noticed during the 2017-19 Biennium. He shared that the Administration will strategically look at
increasing reserves, according to Board Policy.

Board member(s) shared:
• TuHS SBHC glad they can take care of dental work. Can do x-ray and restorative. There were questions
regarding if these services can be available at the THS SBHC as well.
• In the May 1, 2015 edition of the Oregonian – Portland school board to consider complaint of unequal
basketball schedules. Link:
http://www.oregonlive.com/education/index.ssf/2015/03/portland_school_board_to_hear.html
• The Wolf and The Paw – TuHS and THS school newspaper. The depth of the articles by our students is
impressive. Seems to be better than The Times.
VII.
PUBLIC COMMENT ~ 7:03 PM
Chair Terhune shared the public comment participation process noting that each person will have 3 minutes to
share their comments with the Board. She stated that speakers may offer objective criticism to the District
operations or programs but the Board will not hear complaints concerning specific personnel.
There was no public comment.
VIII.

REPORTS & DISCUSSION ~ 7:04 PM

A.
Strategic Plan Report – Ernie Brown ~ 7:04 PM
Superintendent Ernie Brown presented an update of the Strategic Plan. He reviewed several measurement points,
that can be found in the agenda. He stated that this is the third of four quarterly updates. He highlighted the
following measurement points:
1.3 – The percentage of students enrolled in advanced classes at the high school level will more closely represent
the District’s demographics. There were questions regarding the percentage of students of color and that this
percentage point may need to be adjusted.
2.2 – Superintendent and others will periodically visit each school building, observing, speaking with staff, etc.
He stated that as of 4/17/15 there have been 757 visits.
2.3 – HR staff will annually present effective hiring practices to all district administrators. Director Beight has
provided training to administrators for interviewing techniques and interview screening questions.
2.4 – The Board of Directors will adopt an effective evaluation process. The evaluation team is adding the
requiring scoring matrix for including student learning goals as part of the summative score and adding specialist
rubrics. The committee will be making some modifications to evaluation handbook.
2.8 – Staff reporting at the conclusion of every District sponsored professional development activity. Current data
regarding large-scale professional development indicated that they received multiple professional development
opportunities this year. This process will continue to be fine-tuned. Staff has reporting that professional
development was effective or very effective.

2014-2015 Tigard-Tualatin School District Board of Directors:
Dana Terhune, Chair; Bob Smith, Vice-Chair; Barry Albertson, Jill Zurschmeide, Maureen Wolf, Directors
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3.2 – Increased community engagement in the development of the annual district budget. Community budget
meetings were held on April 27th and 29th with a Spanish community budget listening session to be held on May
6th. Five staff budget listening sessions were held during the month of April.
3.3 – Evaluate and implement new technology, as appropriate, to improve district efficiencies. At the May 18th
Board Meeting a few measurement points will be addressed in the Technology Plan Update.
3.10 – Semi-annual town hall/listening sessions. There have been 3 Common Core State Standards community
nights, and two additional being provided in Spanish. There was approximately 25-50 community members at the
last session.
4 – This item will be presented at May 18th Board Meeting
5.5 – Superintendent monitors reports from schools on bullying/harassment incidents. There have been 208
incidents of bullying and harassment as of April 28, 2015.
5.6 – Semi-annual school inspections are conducted by a trained team and reports sent to each facility with
commendations and recommendations for improvement. School Inspections have been completed.
He asked for questions or comments from the Board. There was discussion regarding the incidents of bullying
within our schools. There was recent training with administrators regarding social media and the bullying is
bullying regardless of the outlet, i.e. in person, social media, at school, etc.
B.
Superintendent’s 2014-15 Goal Review – Ernie Brown ~ 7:26 PM
Superintendent Ernie Brown noted that this is an interim check on his goals and the final assessment will be
provided in a few weeks. He reminded the Board that he took a different approach this year where his job is to
work on the goals of the strategic plan. He feels that his goals are to compliment the goals of the Strategic Plan.
He reviewed a few of his goals including the following:
1.1 Complete alignment of ELA and Math curriculum to Common Core State Standards. Supplemental math
materials at K-5 have been purchased to ensure thorough alignment with Common Core State Standards.
Ongoing math training for 6-12 teachers and administrators has emphasized instructional alignment with
Common Core Mathematical practices.
1.2 Ensure that all schools are prepared to deliver the Smarter Balanced Assessment in the spring of 2015.
School plans were completed and continued to evolve over the year as the testing window neared. School
communicated their plans to parents prior to testing and also coordinated their message with the district-wide
Common Core implementation.
1.3 Increase the rigor of the Continual Improvement Planning (CIP) Process. CIP process was revised and
included a peer review process where teams presented their CIP plans to colleagues for review and discussion.
Mid-year review process took place during one-on-one communication with principals.
1.5 Develop and support opportunities to improve the vertical alignment of the district’s curriculum between
grade levels. Teachers are currently meeting and working to align standards.
1.7 Strengthen Student Achievement Team implementation at all schools. Staff members are working in
collaborative structures but more work is needed to strengthen these structures for the future.
1.10 Increase the academic rigor of the district’s alternative options programs. Actions have been taken to
support increased rigor in writing reading and math.

2014-2015 Tigard-Tualatin School District Board of Directors:
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1.11 Conduct a review of the district’s disciplinary practices to ensure hat consequences are not disproportionate
based on race or disability. Review of practices is complete and a draft handbook has also been completed and
reviewed with Associate Principals.
1.12 Implement a student accountability program designed to be a more academically rigorous alternative
to expulsion. The ‘HUB’ is operational and is serving approximately 24 students.
2.2 Provide professional development and support for all administrators to increase their effectiveness as
instructional leaders. Professional development provided to administrators in August and January focused on the
Balanced Leadership concept. Work in this area will be ongoing.
3.2 Facilitate long-range facility planning committee. Work in this area is progressing in accordance with the
plan developed by the Long Range Steering Committee.
3.3 The Superintendent will visit all district facilities on a monthly basis. Superintendent has 150 school visits to
schools as of April 27, 2015.
3.5 Convene a staff committee to review the electives program in grades 6-12. Convening this committee was put
on hold in order to give preference to the Time Study Group.
5.1 Support the implementation of revised District safety procedures. All staff and students were trained in the
new Standard Response Protocol in early September.
6. District Leadership. Modified the superintendent professional development; is working with Washington
County Superintendents; have scheduled standing meetings with both Tigard and Tualatin City Managers; have
scheduled meeting with Tigard Police Chief; will be meeting with Tigard Mayor in the next few weeks.
6.7 Complete coursework to obtain Superintendent’s license. In December 2014 finished courses to achieve
Superintendent license.
Superintendent Brown asked for questions or comments from the Board. There were none.
C.
HB 3681 Report – Susan Stark Haydon ~ 7:48 PM
Communications Director Susan Stark Haydon distributed a current and updated list of students who transferred
In District and Out-of-District through HB 3681. The updated list can be found attached to these minutes. She
shared that HB-3681 creates an open enrollment window between March 1 and April 1 where families have the
opportunity to enroll their students in any school with available open enrollment slots. Under the law, resident
students are given first priority – over out-of-district students – to fill. Director Stark Haydon reviewed the list in
detail.
IX.

ACTION ITEMS ~ 7:54 PM

A.
Teacher Appreciation Week – Resolution #1415-11 – Ernie Brown ~ 7:54 PM
Superintendent Brown presented the Teacher Appreciation Week Resolution #1415-11 recognizing the
outstanding contributions of our Tigard-Tualatin School District Teachers. Board members shared their
appreciation for all of our TTSD teachers, for their hard work on behalf of all students of the Tigard-Tualatin
School District.
Superintendent Brown read Resolution 1415-11 – Teacher Appreciation Week in recognition of the outstanding
contributions of Tigard-Tualatin School District teachers. Director Wolf made a MOTION to approve Resolution
1415-11 recognizing the outstanding contributions of Tigard-Tualatin School District teachers, as presented.

2014-2015 Tigard-Tualatin School District Board of Directors:
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Chair Terhune asked for discussion. There was no further discussion. The MOTION was approved unanimously,
4-0. The MOTION passed.
B.
2015-16 HB-2747 Openings – Susan Stark Haydon ~ 7:58 PM
Communications Director Susan Stark Haydon explained that this is the second year of the HB 2747 Inter-District
Transfer process. The guidelines that were in place in 2014-15 will remain in place until July when revisions
made by the Legislature are signed into law. (In July, changes approved as part of SB-709 will give preference to
in-district students who make transfer requests.) She explained that the purpose of this agenda item is to establish
the number of HB-2747 openings that will be available between May 5 and July 1 for incoming out-of-district
students as well as the number of students the district will release during that time period. It will also establish
the length of time those transfers will be in place.
Director Stark Haydon stated that students that move during the school year can elect to stay at their home school.
Also during the course of the year, the district created more openings for students.
Director Zurschmeide MOTIONED that the TTSD School Board approve the 2015 HB 2747 Openings as
presented. (See attachment to these minutes).
Incoming Transfers: Byrom – 1; Deer Creek – 1; Durham – 2; Templeton – 1; Tualatin ES – 2; Woodward ES –
2; Hazelbrook MS – 2; Twality MS – 1; Tigard HS – 17; Tualatin HS – 4; for a total of 35.
Outgoing Transfers: 35
And the transfer will be for the student’s educational career.
Chair Terhune asked for discussion. There was no further discussion. The MOTION was approved unanimously,
4-0. The MOTION passed.
X.
ADJOURN ~ 8:15 PM
Board Chair Dana Terhune adjourned the Board meeting of the Tigard-Tualatin School District Board of
Directors at 8:15 PM.

APPROVED BOARD MEETING
DATE: May 20, 2015
CHAIRMAN:
CLERK:
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May 18, 2015
HUMAN RESOURCES REPORT
TIGARD-TUALATIN SCHOOL DISTRICT 23J

HUMAN RESOURCES REPORT - LICENSED
LASTNAME
ANDERSON
BLAIS
EVANS
FENNELL
GREENOUGH
HALISKI
MELLO
MEZA
PETTERSON
PROCTOR
RUTSCHMAN
SARVAY
SMITH
TAYLOR
WALTER

FIRSTNAME
ALYSSA
ALICE
DIANE
RONALD
RACHEL
BRIAN
JODI
LUCIA
TRACY
KELSEY
RANDY
CARMENZA
NICOLE C
BEN
CATHERINE

RECOMMENDED ACTION
CHANGE
TERM
TERM
TERM
EMPLOY
TERM
CHANGE
TERM
REHIRE
LEAVE
REHIRE
TERM
REHIRE
CHANGE
TERM

REPLACE ESD POSITION - JENSEN
RESIGN
RETIRE
RESIGN
REPLACE ALVSTAD LWOP
RETIRE
REPLACE .5 OF TOWNZEN FTE
RESIGN
NEW POSITION/ENROLLMENT
LWOP FOLLOWING FMLA
REHIRE PART TIME
RETIRE
REPLACE SELF, WAS TEMP
FTE CHANGE
RESIGN

CATEGORY
LICENSED
LICENSED
LICENSED
LICENSED
TEMPORARY
LICENSED
LICENSED
LICENSED
LICENSED
LICENSED
LICENSED
LICENSED
LICENSED
LICENSED
LICENSED

BUILDING
HIBBARD ADMIN
FOWLER MIDDLE
TUALATIN HIGH
TUALATIN HIGH
TEMPLETON
METZGER
TIGARD HIGH
FOWLER MIDDLE
WOODWARD
TUALATIN HIGH
TIGARD HIGH
METZGER
HIBBARD ADMIN
TUALATIN HIGH
ALBERTA RIDER/BYROM

ASSIGNMENT
BEHAVIOR TEAM PSYCHOLIGIST
LANGUAGE ARTS/SOCIAL STUDIES
LANGUAGE ARTS
LEARNING SPECIALIST
LEARNING SPECIALIST
GRADE 2
LANGUAGE ARTS
COUNSELOR
GRADE K
LANGUAGE ARTS
HEALTH
ELL
ELD/TITLE III TOSA
SOCIAL STUDIES
TAG

CATEGORY

BUILDING

ASSIGNMENT

VARSITY WRESTLING ASSISTANT

COACH

TUALATIN HS

VARSITY WRESTLING ASSISTANT

FTE
1.000
1.000
1.000
1.000
1.000
1.000
1.000
1.000
1.000
1.000
0.500
1.000
1.000
0.500
0.500

RATE
F9
F8
D15
f10
D15
D15
F6
D5
A13
D8
F15
E10
F15
D5
F9

EFFECTIVE DATE ENDS
8/31/15
6/30/15
6/30/15
6/30/15
8/31/15
6/30/16
6/30/15
8/31/15
6/30/15
8/31/15
8/31/15
2/1/16
8/31/15
6/30/15
8/31/15
8/31/15
6/11/15

FTE

RATE

EFFECTIVE DATE ENDS

FL=FAMILY LEAVE/ML=MEDICAL LEAVE/LWOP=LEAVE WITHOUT PAY
CPEC=Classified Position Evaluation Committee per OSEA-TTSD Bargaining Agreement

*Assignment ends June 2015
**Salary placement may be adjusted in accordance with prevailing OSEA Bargaining Agreement
+ Redline
++Grandfathered

HUMAN RESOURCES REPORT - EXTENDED RESPONSIBILITY
LASTNAME

FIRSTNAME

RECOMMENDED ACTION

*HAMILTON

MICHAEL SCOTT

EMPLOY

1.000 STIPEND 11/11/14

2/27/15

*Club Funded

as of 5/13/15 11:15 AM
Prepared by Jodi Jacobs, HR Ast\server\PERSJAN222004
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Tigard-Tualatin School District 23J
6960 SW Sandburg Street
Tigard, OR 97223

Date: May 18, 2015
TO:

Board of Directors

FR:

Ernie Brown

RE:

Student Representative Resolutions

EXPLANATION:
Janiel Santos and Jorie Casey have done an exceptional job serving as the student representatives
between their school and the Tigard-Tualatin School District Board of Directors. Tonight the
Board is asked to approve Resolution 1415-12 for Janiel Santos and Resolution 1415-13 for Jorie
Casey, in recognition of their reporting and interaction with the Board.

PRESENTER:

Dana Terhune

SUPPLEMENTARY
MATERIALS:

Resolution 1415-12 and Resolution 1415-13

RECOMMENDAITON:

Approval

PROPOSED MOTION:

Move that the Board of Directors approve Resolution 1415-12
recognizing the outstanding contributions of Tualatin High School
Student Representative to the Board, Janiel Santos; and
Resolution 1415-13 recognizing the outstanding contributions
of Tigard High School Student Representative to the Board, Jorie
Casey, as presented.
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Tigard-Tualatin School District 23J
Resolution 1415-12
Recognizing the Outstanding
Contribution of School-Community Relations of

Janiel Santos
Whereas,

Janiel Santos has served as Tualatin High School Student Representative
to the Board for the 2014-15 school year; and

Whereas,

She has been an excellent liaison between the students of Tualatin High
School and the Tigard-Tualatin School Board of Directors; and

Whereas,

Her reports about the activities and events at Tualatin High School and the
achievements of Tualatin High students and staff members have been
informative and articulate, and have addressed issues of concern to both
the students and the School Board; and

Whereas,

The outstanding manner in which she has done her job this year, and the
leadership skills she has shown have made her an exemplary representative
of the Tualatin High School student body to both the School Board and the
community; and

Now Therefore, Be It Resolved on this 18th day of May, 2015;
By the Board of Directors of Tigard-Tualatin School District 23J that Janiel Santos be
commended for the outstanding manner in which she has performed her responsibilities
as Tualatin High School Representative and for the contribution she has made toward
school-community relations.
Attest:

Dana Terhune, Chairman of the Board
May 18, 2015
Ernie Brown, Superintendent
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Tigard-Tualatin School District 23J
Resolution 1415-13
Recognizing the Outstanding
Contribution of School-Community Relations of

Jorie Casey
Whereas,

Jorie Casey has served as Tigard High School Student Representative to
the Board for 2014 school year; and

Whereas,

She has been an excellent liaison between the students of Tigard High
School and the Tigard-Tualatin School Board of Directors; and

Whereas,

Her reports about the activities and events at Tigard High School and the
achievements of Tigard High students and staff members have been
informative and articulate, and have addressed issues of concern to both
the students and the School Board; and

Whereas,

The outstanding manner in which she has done her job this year, and the
leadership skills she has shown have made her an exemplary representative
of the Tigard High School student body to both the School Board and the
community; and

Now Therefore, Be It Resolved on this 18th day of May, 2015;
By the Board of Directors of Tigard-Tualatin School District 23J that Jorie Casey be
commended for the outstanding manner in which she has performed her responsibilities
as Tigard High School Representative and for the contribution she has made toward
school-community relations.
Attest:

Dana Terhune, Chairman of the Board
May 18, 2015
Ernie Brown, Superintendent
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Tigard-Tualatin School District 23J
6960 SW Sandburg Street
Tigard, OR 97223

Date: May 18, 2015
TO:

Board of Directors

FR:

Susan Barnard, IT Director
Jennifer Scypinski, C&I

RE:

2014-17 Technology Plan Update, “Redefining Learning” at TTSD & CFT

EXPLANATION:
TTSD students are entitled to an education that prepares them for the 21st century. They are entitled to an
education that contains opportunities for personalized learning, engaging content and rigorous activities. The
successful implementation of technology as a classroom tool, with adequate professional development, allows
teachers to redefine how they teach and how students learn. The 2014-17 Technology Plan was written as a
guide to achieve this environment at TTSD as a team.
The goals within the 2014-17 Technology Plan include various aspects of integrating and supporting technology
in K-12 education at TTSD: embedded technology, funding & support, and equipment procurement. Included
in the plan are annual action items and measurement points to assess progress towards these goals. This
presentation will provide the Board with an update after the Plan’s first full year. In addition, CF Tigard staff
will be presenting evidence of student achievement and sharing their journey of redefining their own teaching
and students’ learning.
This Board presentation includes three areas of discussion:
• A status update on the goals and actions from Year 1 of the Technology Plan
• “Redefining Learning One-to-One” at CF Tigard ES
• A look forward to the 2015-16 school year…
PRESENTER:

SUPPLEMENTARY
MATERIALS:

Susan Barnard, IT Director; Jennifer Scypinski, Instructional Technology TOSA;
Wanda Hennelly, Principal CF Tigard ES; and Jillian Risher, Instructional
Technology TOSA at CF Tigard ES
Presentation “2014-17 Technology Plan Update, May 2015” and 2014-17
Technology Plan

RECOMMENDATION:

None

PROPOSED MOTION:

None
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Tigard‐Tualatin Instructional Technology Plan
(20142017)

Introduction
The TigardTualatin School District has a long history of supporting the integration of technology into its instruction. While K12
state funding has been inconsistent over the past decade, TTSD has continued to make the funding of technology a priority. The
District has successfully maintained an 4year replacement plan for district devices with various funding sources. Most recently in May
2011, the TigardTualatin community passed a bond that provided the school district with $8 million in funding for technology integration
and student devices. The District has embraced the importance of technology as a tool for educating students and customizing student
learning. With 16 schools, 12,500 students and 8000 Internet accessible devices, TTSD has developed a strong foundation of student
access to technology and supported the integration of technology as a teaching tool across the curriculum.
TTSD staff and students will adopt Common Core State Standards (CCSS) in fall 2014. With this standardsbased initiative, we
will emphasize the importance of all students acquiring the necessary skills that will prepare them for success in both college and
career, including the acquisition of necessary technology skills. CCSS standards are interlaced with technology tools with their focus
on mastering skills in communication, creativity and productivity. Students must establish and draw upon a high level of technology
skills in order to reach these goals. The International Society for Technology in Education (ISTE), formerly known as NETS, identify
technology standards that provide a framework for teachers to identify the purposeful use of technology when teaching CCSS. The
compliment of standards between CCSS and ISTE provide teachers with a guide to embed the use of technology, introduce and
reinforce technology skills as they teach core content standards within their curriculum.
While support of technology has been high in the District, previously mentioned inconsistent state funding since 2003 has
resulted in inadequate instructional and technology (hardware) support staffing in our schools. Currently, we have one instructional
Teacher on Special Assignment (TOSA) at the district level supporting technology integration instruction. The district TOSA position
supports individual and department level K12 teachers with technology integration, Digital Learning Collaborative grant recipients (~60
teachers) from the 2011 Bond and schoolbased technology initiatives identified by the principal. This TOSA is available to any and all
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teachers who request assistance in technology integration and curriculum support, including: beginninglevel integration ideas, teacher
mentoring, coaching and various other professional development models. Historically, we have had similar instructional technology
specialists assigned at the schools: from a full time employee at each elementary school to one that was shared between multiple
schools. At middle and high school, there has been peer mentoring and District level instructional technology support, but very limited
inschool staffing in recent years.
School level technical support positions have also been limited due to lack of adequate funding. The District has one fulltime
technician stationed at each high school (2 FTE total) and parttime technicians assigned to each of our three middle school. No local
technical support exists at our elementary schools. Funds for the purchase of technology devices has been significant due to the
passing of the 2011 bond. We have been able to maintain the influx of thousands of devices with little to no change in technical support
positions. The ratios of computers to technicians (FTE) in the district is currently 1333:1. This ratio is not sustainable; out of necessity,
teachers are often performing maintenance, or worse yet, the maintenance is neglected. Teachers are losing valuable time maintaining
the equipment and/or are subject to equipment that operates poorly due to lack of adequate maintenance. Teacher’s need to focus their
efforts on how to leverage these tools for learning (and not how to perform an operating system (OS) update).
As identified in the TigardTualatin School District Strategic Plan, Goal 4, this district technology plan includes “optimizing our
resources to improve academic results.” The Guiding Principles section below will outline our beliefs regarding technology as a tool
and the Goals (and Actions) section will delve into our methods for optimizing our technology tools, technology instruction and focus on
measurable results. Part of the process of educating our teachers and changing our instruction to leverage these tools to improve
student learning should, as a matter of course, change the culture in our classrooms. The purpose of the goals and actions, based on
our guiding principles, is to extend the reach of teachers to help all students acquire the skills and standards necessary to be ready for
college, career and citizenship.
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Guiding Principles/Vision
District Technology Vision:
By using technology to transform instruction, we will provide all students
with a challenging K12 learning environment that is differentiated across the curriculum.

We believe Technology is not a separate subject
The CCSS dictate the effective use of technology as a matter of course. The TTSD Instructional Technology Committee
identified grade level strands of the CCSS that directly relate to instructional technology. Those strands were then paired with
corresponding ISTE standards 1. This exercise confirmed the embedded nature of instructional technology and underscored the need to
teach and learn with technology in all subject areas.
The following is an example of two of the English Language Arts anchor standards that relate directly to the use of technology:
● CCSS.ELALITERACY.CCRA.W.6 Use technology, including the internet, to produce and publish writing and to interact and
collaborate with others.
○ ISTE 2. Communication and Collaboration: Students use digital media and environments to communicate and work
collaboratively, including at a distance, to support individual learning and contribute to the learning of others.
● CCSS.ELALITERACY.CCRA.R.7 Integrate and evaluate content presented in diverse media and formats, including visually
and quantitatively, as well as in words.
○ ISTE 3. Research and Information Fluency: Students apply digital tools to gather, evaluate, and use information.

1

Technology Priority Standards Worksheet
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We believe every teacher is capable of integrating technology effectively
The SAMR model, developed by Dr. Ruben Puentedura,
is used as a reference to measure the application of technology.
It acts as a guide for teachers in planning and implementation,
as well as a gauge for the level of implementation and
assessment of technology investment. The model shows
movement from using technology as simple enhancement of
existing tasks (Substitution and Augmentation), to using
technology to transform teaching and learning through tasks
previously unimagined (Modification and Redefinition). This
model, paired with Bloom’s Revised Taxonomy or Webb’s
Depth of Knowledge, challenges teachers to require students to
think critically.
With additional technical support for classroom devices,
integration coaching and effective professional development,
the SAMR model will be used to guide teachers toward effective
and purposeful integration of technology into their curriculum.

Image: the creation of Dr. Ruben Puentedura, Ph.D. http://www.hippasus.com/rrpweblog/
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We believe every student should have access to technology
Access to technology by all students, anytime and anywhere, leads to a transformation in culture, a transformation in leadership and
leads to a fundamental shift in all areas of teaching and learning. The K12 technology implementation study conducted by Project RED
in 2010 found that properly implemented instructional technology does positively affect student achievement. A few of the key factors
for successful implementation are having technology integrated into all intervention classes, positive and proactive principal leadership,
daily use of technology for online collaboration, and technology integrated in core classes. (“Project RED Findings”, 2010) Technology
can be an equalizer for students with disabilities, students from lowincome households, English learners, and other underserved
populations. “Project RED found that technologytransformed interventions in ELL, Title I, special education, and reading intervention
are the topmodel predictor of improved highstakes test scores, dropout rate reduction, course completion, and improved discipline. No
other independent variable is the topmodel predictor for more than one education success measure.”2

We believe every student should have the opportunity and ability to be a contributor and creator with that
technology
The International Society for Technology in Education notes that “Technology has forever changed not only what we need to
learn, but the way we learn.” (“ISTE Standards,” 2012) Developing the skills that support the ISTE Standards of 1.) Creativity and
Innovation; 2.) Communication and Collaboration; 3.) Research and Information Fluency; 4.) Critical Thinking, Problem Solving, and
Decision Making; 5.) Digital Citizenship; and 6.) Technology Operations and Concepts prepares students for success in college,
career, and citizenship.

2

http://www.projectred.org/about/researchoverview/findings.html#five
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Goals:
Embedded Technology and Professional Development (ETPD)
● Identify & Embed Technology Across the Curriculum to enhance student learning through Standards: CCSS & ISTE
Standards
● Adopt and frame professional development around SAMR model
● Teachers embed gradespecific ISTENETS Student Profiles within curriculum planning
● Plan and develop systematic implementation of STEM (Science Technology Engineering & Math) classrooms
Funding and Support (FS)
● Increase funding and establish staffing ratios for instructional and tech support by level
● Establish a predictable budget plan for funding of Equipment  (include replacement of devices)
● Align digital textbook adoption with Curriculum adoption schedule and determine Implementation requirements
Equipment and Infrastructure (EI)
● 1:1 Distribution of equipment for students
● Develop a plan for strategic placement of classroom technology (specialized stationary labs, projectors, teacher device)
● Network infrastructure (wifi for 1:1 and bandwidth requirements with online textbooks)
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Actions & Measurements:
Embedded Technology and Professional Development (ETPD)
Goal

Year 1

Year 2

A. Identify & embed
technology across
the curriculum
through standards to
enhance student
learning: CCSS &
ISTE Standards

ACTION:
Teacher(s) identify all common
core standards where technology
tools will enhance student learning
and propose a potential
tool/resource to be used.
Selfevaluation rubric created.
At elem: At least one techrich
unit is created per core content
area per grade level.
At secondary: At least two
techrich units are created per
core content area per grade level.

ACTION:
Reflection and revision of common
core/technology document. At
elem: At least two new,
studentcentered, techrich unit is
created per core content area per
grade level.
At secondary: At least two new,
studentcentered, techrich units
are created per core content area
per grade level.

ACTION:
Reflection and revision of common
core/technology document. At
elem: At least two new,
studentcentered, techrich unit is
created per core content area per
grade level.
At secondary: At least two new,
studentcentered, techrich units
are created per core content area
per grade level.

MEASUREMENT:
A document is created of
identified standards (above).
Resources for potential learning
activities identified. SAT teams
use selfevaluation rubric twice per
semester. Departments & grade
level teams will include CCSS &
ISTE standards as a crosswalk for
unit plans

MEASUREMENT:
Revision of CCSS & tech
document as needed. SAT teams
use selfevaluation rubric twice per
semester

MEASUREMENT:
Revision of CCSS & tech
document as needed. SAT teams
use selfevaluation rubric twice per
semester

ACTION:
Create and implement
studentcentered lessons that

ACTION:
Implement studentcentered
lessons that require higherorder

ACTION:
Implement student centered
lessons that require higherorder

B. Adopt and frame
professional
development around
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SAMR model

require higherorder thinking and
satisfy the substitution and
augmentation levels and identify
opportunities for instructional
transformation.

MEASUREMENT:
Selfreflection rubric is (from
section A.) is used to evaluate
efficacy of the student centered
lessons. Use SAMR model to look
at common formative
assessmentsefficiency and data
analysis.

C. Teachers embed
gradespecific
ISTENETS Student
Profiles within
curriculum planning

D. STEM

thinking and meet the
augmentation and modification
levels, and begin to identify
opportunities for redefinition
lessons.
MEASUREMENT:
Selfreflection rubric is (from
section A.) is used to evaluate
efficacy of the student centered
lessons. Use SAMR model to look
at common formative
assessmentsefficiency and data
analysis.

thinking and meet the modification
and redefinition levels.

MEASUREMENT:
Selfreflection rubric is (from
section A.) is used to evaluate
efficacy of the student centered
lessons. Use SAMR model to look
at common formative
assessmentsefficiency and data
analysis.

ACTION:
Digital citizenship, along with
Technology Operation &
Concepts, are integrated into all
technologyrich lessons.
A focus on Research &
Information Fluency

ACTION:
Digital citizenship, along with
Technology Operation and
Concepts, are integrated into all
technologyrich lessons. A focus
on Communication & Collaboration
Creativity & Innovation

ACTION:
Digital citizenship, along with
Technology Operation and
Concepts, are integrated into all
technologyrich lessons.
A focus on Critical Thinking,
Problem Solving, & Decision
Making

MEASUREMENT:
Identification of Digital Citizenship
curriculum and plan for
implementation established.
Selfreflection rubric is (from
section A.) is used to evaluate
efficacy of the student centered
lessons.

MEASUREMENT:
Selfreflection rubric is (from
section A.) is used to evaluate
efficacy of the student centered
lessons.

MEASUREMENT:
Selfreflection rubric is (from
section A.) is used to evaluate
efficacy of the student centered
lessons.

ACTION:
Support TTSD STEM committee.
Research viable opportunities and

ACTION:
Implementation plan put into
action.

ACTION:
Continue communication with
STEM committee to support
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locations for STEM classrooms.
Build implementation plan for
STEM classrooms at TTSD
MEASUREMENT:
Quarterly communication with
STEM Committee.
Committee work documents
STEM opportunities for TTSD and
possible implementation site(s) for
201516.
Implementation plan established.

Technology committee to identify
technological needs.
MEASUREMENT:
STEM classroom(s) established at
TTSD.
Technology needs identified and
met.
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technological initiatives
MEASUREMENT:
STEM programs expanded at
TTSD.
Technology needs identified and
met.
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District Funding and Support (FS)

Goal

Year 1

Year 2

Year 3

A. Increase funding and
establish staffing ratios
for instructional & tech
support, by level

ACTION:
Propose staffing ratio for each level
(ES, MS, HS) that includes
instructional technology and local
tech support beginning 201415
school year.
In absence of additional FTE
funding, establish alternate way of
using existing FTE to better
support local school technology
needs.

ACTION:
Evaluate future support needs
based on 1:1 initiative timeline
and propose any new budget
requirements.
Evaluate current staffing for
instructional technology and
local tech support. Solicit
feedback from staff to develop
an improved plan for technology
support in 201516 school year.

ACTION:
Reflect on years 1 and 2 support
of instruction and devices. Identify
areas of success and weakness.
Create forum for sharing success.
Create plan for addressing
weaknesses in technology support
in 201617 school year.

MEASUREMENT:
Increased staffing based on
proposed ratios.
Feedback from staff regarding
access and effectiveness.
Accountability from increased
staffing positions on work
accomplished.

MEASUREMENT:
Staff survey on instructional
technology and tech support
within their schools.
Identified improvements for
better use of technology
support implemented.

ACTION:
With participation by school
leaders, build a replacement plan
that includes: specialized labs,
student 1:1 devices, support staff
devices, and classroom technology
needs.

ACTION:
Follow path established in
replacement plan for second
year device purchases.
Evaluate the budget based on
year 1 & year 2 expenditures
and adjust year 3, if necessary.
Identify additional funding
sources for specialized labs
(STEM, business partnerships,

B. Establish a
predictable budget plan
for funding of
equipment

MEASUREMENT:
(Web) Published replacement plan

May 18, 2015 TTSD Board Meeting Agenda

MEASUREMENT:
Staff survey on adjustments in
instructional technology and tech
support within their schools during
past year.
Solicit feedback from instructional
support and tech support positions
and develop plan for sharing
successes and addressing
weaknesses.
ACTION:
Develop and provide details and
funding model support for new
bond initiative.
Explore options for subsequent 3
year equipment replacement
funding, with and without passage
of a technology bond.
MEASUREMENT:
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C. Align digital textbook
adoption with
Curriculum adoption
schedule and
determine
Implementation
requirements

that includes the elements above
including a budget funding source
for the next 5 years.
Communication of this plan to
school administrators.

grants, etc)

ACTION:
Review TTSD curriculum adoption
schedule and identify committee to
review technology resources for
next adoption.

ACTION:
Review pilot digital curriculum
project and make
recommendation to Curriculum
& Instruction/School Board.
Build implementation plan,
including budget for PD,
support and devices.
Propose plan for approval.

MEASUREMENT:
Committee formed. Committee
members identified. Multiple
technology resources identified for
next adoption. Pilot testing of
resources initiated with feedback.

MEASUREMENT:
(Web Portal) Published budget
and expenditures from year 1
and year 2.
Conviene Technology
Committee to make
recommendations for adjusting
budget, if necessary.
Specialized labs have
equipment budget identified.
Additional funding resources
identified and pursued.

MEASUREMENT:
Pilot experienced documented
and recommendation approved.
Implementation plan developed
and approved.
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Passage of technology bond by
Tigard and Tualatin communities.
Development of a predictable
3year budget for equipment
(20172020).

ACTION:
Initiate implementation of digital
textbook adoption based on
approved plan. Communicate plan
to staff, students and parents.
Secure funding for devices,
content and professional
development.
MEASUREMENT:
Regular communication plan
established regarding digital
textbook adoption.
Funding secured.
Initial phase of digital textbook
adoption started.
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Equipment and Infrastructure (EI)

Goals
A. 1:1 Distribution of
equipment for
students

B. Develop a plan for
strategic placement of
classroom technology
(specialized stationary

Year 1

Year 2

ACTION:
Evaluate and identify minimum
requirements for 1:1 student
device.
Develop student handbook for
technology use, including Bring
Your Own Device (BYOD).
Develop policy for student device
checkout.
Develop articulated system for
managing studentissued devices
(repair, inventory, software, etc.)

ACTION:
1:1 classrooms & school(s)
increased.
Identify 1:1 & BYOD classrooms
and document content area(s) of
focus in core (math, reading,
writing, science).
“Use student, staff, school, and
district performance data to
monitor and improve
student achievement” in these
classrooms.

MEASUREMENT:
Minimum device requirements
published.
Student Technology Handbook
implemented.
BYOD policies established and
communicated to all staff, students
and parents.
Student device policy adopted and
implemented.
Documented and implemented
student device management
system.

MEASUREMENT:
On average 50% of students have
access to 1:1 environment during
the day.
Staff survey to identify use.
Leverage network tools to identify
BYOD use.
School administrators are aware
and are able to monitor 1:1 &
BYOD classrooms using District
data systems (Data Warehouse &
Synergy)

ACTION:
Document the location, age, and
needs of all specialized labs
(required for curriculum delivery
beyond 1:1 student device...i.e.

ACTION:
Smarter Balanced testing needs
are documented and “Best
Practices” for equipment
allocation/usages are established,
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Year 3
ACTION:
1:1 classrooms & school(s)
increased.
MEASUREMENT:
On average, 75% of student
have access to 1:1 environment
during the day

ACTION:
The purpose of specialized labs
are clearly articulated and
associated with an independent
budget.
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labs, projectors,
teacher device)

graphic design). Lead school
administrators through a
discussion around specialized labs
and document need(s).
Principals are active participants in
placement and distribution of
equipment in schools.
MEASUREMENT:
Classroom technology devices are
clearly articulated in a replacement
plan.
Requirements for a program with
specialized labs are established
with associated budgets.
All teachers have access to
devices for classroom instruction
and know how to access them.

C. Build a Network
Infrastructure capable
of supporting 1:1
student devices and
online textbooks

ACTION:
Research and evaluate network
requirements for a school to
implement a 1:1 environment
where each classroom can manage
all students accessing Internet
resources simultaneously.
MEASUREMENT:
Established network growth
calculation chart based on 1:1
implementation, including budget,
device list, management tools and
troubleshooting resources.

by level.
Additional equipment is allocated
based on replacement plan, 1:1
implementation and areas that
support district focus and
initiatives..
MEASUREMENT:
Smarter Balanced testing
requirements, including “Best
Practices”, are documented and
shared amongst schools.
Equipment allocation is
predictable, measurable and
clearly supports district goals.

ACTION:
Develop implementation plan for
each classroom across the district
to be equipped with wireless
access for all students.
Identify network (bandwidth or
other) needs to implement online
textbooks, based on digital
textbook pilot project in Year 2.
MEASUREMENT:
75% of our classrooms are
equipped for 1:1 learning
environments (wireless
infrastructure).
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Classroom technology is
identified and replaced on a
rotation.
MEASUREMENT:
Stationary labs are associated
with a core program and are
incorporated into the program’s
budget, including software &
refresh cycle.
90% of teachers understand
when their classroom equipment
will be replaced.

ACTION:
Continue implementation plan for
each classroom across the
district to be equipped with
wireless access for all students.
MEASUREMENT:
90% of our classrooms are
equipped for 1:1 learning
environments (wireless
infrastructure).
Increase bandwidth at each
school to 1GB.
Increase bandwidth from District
Office to Internet to 10GB
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Conclusion:
To prepare all TigardTualatin graduates for college, career and citizenship, students require the skills and abilities to set forth in
(Common Core) State Standards and International Society for Technology in Education (ISTE) technology standards. Students’ ability
to navigate through content successfully, identify and prioritize the information they access, and then communicate their own thoughts
based on this information using a variety of mediums requires consistent, embedded technology in the classroom. All students are
entitled to equal access to technology tools and the resources these devices hold the key to.
Student engagement and personalized learning that adapts to the needs of the student are crucial to student success.
Leveraging the technology tools to differentiate instruction requires adequate support and training for teachers in order to transform their
instructional practices. While student engagement is often difficult to measure and equate with student test scores, Project RED
findings determined “...daily technology use is a topfive indicator of better discipline, better attendance, and increased college
attendance.”3 The SAMR model provides us with a framework to develop and deliver professional development for teachers and
empower them through this transition.
Also significant for success is providing an infrastructure and budget that allows for consistent and predictable use of
technology devices for staff and students. The goal of providing students with equal access to technology, equal access to content
both at school and home, and a network that provides reliable access to these resources requires adequate funding and support. In
addition, a principal that is prepared to lead the change necessary to transform instruction in the classroom with consistent access and
meaningful application of technology tools is essential to implementation. The efforts and actions set forth in this plan will accomplish the
plan’s goals to transform instruction and provide students with a challenging, differentiated learning environment with the support of our
teachers, administrators and community.

3

http://www.projectred.org/about/researchoverview/findings.html#seven
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B. SAMR model (& Blooms)
C. Innov Tech and Digital Learning Collaborative Grants
a. Awardees List and Locations
D. 3Year budget Examples
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Technology Priority Standards Worksheet - Technology embedded within CCSS

Subject

Grade Level

ELA

K

ELA

K

ELA

1

ELA

2

ELA

2

ELA

2

ELA

2

ELA

2

ELA

2

ELA

3

ELA

3

ELA

ELA

3

3

Text From Standard (exact)
With guidance and support from adults, explore a
variety of digital tools to produce and publish
writing, including in collaboration with peers
Confirm understanding of a text read aloud or
information presented orally or through other media
by asking and answering questions about key
details and requesting clarification if something is
not understood
Ask and answer questions about key details in a
text read aloud or information presented orally or
through other media
With guidance and support from adults, explore a
variety of digital tools to produce and publish
writing, including in collaboration with peers
Recount or describe key ideas or details from a text
read aloud or information presented orally or
through other media
Create audio recordings of stories or poems; add
drawings or other visual displays to stories or
recounts of experiences when appropriate to clarify
ideas, thoughts, and feelings
Know and use various text features (e.g., captions,
bold print, subheadings, glossaries, indexes,
electronic menus, icons) to locate key facts or
information in a text efficiently
Use information gained from the illustrations and
words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
Use glossaries and beginning dictionaries, both
print and digital, to determine or clarify the meaning
of words and phrases.
With guidance and support from adults, use
technology to produce and publish writing (using
keyboarding skills) as well as to interact and
collaborate with others
Recall information from experiences or gather
information from print and digital sources; take brief
notes on sources and sort evidence into provided
categories
Determine the main ideas and supporting details of
a text read aloud or information presented in
diverse media and formats, including visually,
quantitatively, and orally
Create engaging audio recordings of stories or
poems that demonstrate fluid reading at an
understandable pace; add visual displays when
appropriate to emphasize or enhance certain facts
or details.

Creativity
and
Innovation

Communication
and
Collaboration

X

x

x

x

x

x

x

x

CCSS code
CCSS.ELALiteracy.W.K.6

Critical
Thinking,
Problem
Solving, and
Decision
Making

Research
and
Information
Literacy

Digital
Citizenship

Technology
Operations
and
Concepts

x
CCSS.ELALiteracy.SL.K.2
CCSS.ELALiteracy.SL.1.2

x

x

CCSS.ELALiteracy.W.2.6

X

CCSS.ELALiteracy.SL.2.2

X

X

CCSS.ELALiteracy.SL.2.5

x

X

CCSS.ELALiteracy.RI.2.5
CCSS.ELALiteracy.RL.2.7

X

X

x

CCSS.ELALiteracy.W.3.6

x

CCSS.ELALiteracy.W.3.8
x

CCSS.ELALiteracy.SL.3.2

x

x

x

x

x

x

x

x

x

x

x

CCSS.ELALiteracy.SL.3.5
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Technology Priority Standards Worksheet - Technology embedded within CCSS

ELA

ELA

ELA

3

4

4

ELA

4

ELA

4

ELA

4

ELA

4

ELA

4

ELA

ELA

ELA

4

5

5

Use text features and search tools (e.g., key words,
sidebars, hyperlinks) to locate information relevant
to a given topic efficiently
Introduce a topic clearly and group related
information in paragraphs and sections; include
formatting (e.g., headings), illustrations, &
multimedia when useful to aiding comprehension
With some guidance & support from adults, use
technology, including the Internet, to produce &
publish writing as well as to interact and collaborate
with others; demonstrate sufficient command of
keyboarding skills to type a minimum of one page in
a single sitting
Recall relevant information from experiences or
gather relevant information from print and digital
sources; take notes and categorize information, and
provide a list of sources.
Paraphrase portions of a text read aloud or
information presented in diverse media and formats,
including visually, quantitatively, and orally.
Add audio recordings and visual displays to
presentations when appropriate to enhance the
development of main ideas or themes.
Interpret information presented visually, orally, or
quantitatively (e.g., in charts, graphs, diagrams,
time lines, animations, or interactive elements on
web pages) and explain how the information
contributes to an understanding of the text in which
it appears
Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to
find the pronunciation and determine or clarify the
precise meaning of key words and phrases
Write informative/ explanatory texts to examine a
topic and convey ideas and information in
paragraphs and sections: include formation (e.g.
headings) illustrations, and multimedia when useful
in aiding comprehension with some guidance and
support from adults, use technology, including the
Internet, to produce and publish writing as well as to
interact and collaborate with others; demonstrate
sufficient command of keyboarding skills to type a
minimum of one page in a single setting.
Introduce a topic clearly, provide a general
observation and focus, and group related
information logically; include formatting (e.g.,
headings), illustrations, and multimedia when useful
to aiding comprehension
With some guidance and support from adults, use
technology, including the Internet, to produce and
publish writing as well as to interact and collaborate
with others; demonstrate sufficient command of
keyboarding skills to type a minimum of two page in
a single sitting

CCSS.ELALiteracy.RI.3.5

CCSS.ELALiteracy.W.4.2a

x

x

x

x

x

x

x

x

x

x

x

x

x

CCSS.ELALiteracy.W.4.6

CCSS.ELALiteracy.W.4.8

x

x

x

CCSS.ELALiteracy.SL.4.2

x

x

CCSS.ELALiteracy.SL.4.5

x

x

x

x

x

x

x

CCSS.ELALiteracy.RI.4.7
x

CCSS.ELALiteracy.L.4.4c

x

x

x

x

x

x

x

x

x

x

x

x

x

x

CCSS.ELALiteracy.W.5.2

CCSS.ELALiteracy.W.5.6
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Technology Priority Standards Worksheet - Technology embedded within CCSS

ELA

5

ELA

5

ELA

5

ELA

5

ELA

5

ELA

5

ELA

ELA

ELA

5

6

6

ELA

6

ELA

6

ELA

ELA

6

6

Recall relevant information from experiences or
gather relevant information from print and digital
sources; take notes and categorize information, and
provide a list of sources.
Summarize a written text read aloud or information
presented in diverse media and formats, including
visually, quantitatively, and orally
Include multimedia components (e.g., graphics,
sound) and visual displays in presentations when
appropriate to enhance the development of main
ideas or themes
Analyze how visual and multimedia elements
contribute to the meaning, tone, or beauty of a text
(e.g., graphic novel, multimedia presentation of
fiction, folktale, myth, poem)
Draw on information from multiple print or digital
sources, demonstrating the ability to locate an
answer to a question quickly or to solve a problem
efficiently
Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to
find the pronunciation and determine or clarify the
precise meaning of key words and phrases
Interpret information presented visually, orally or
quantitatively (e.g. in charts, graphs, diagrams, time
lines, animations, or interactive elements on Web
pages) explain how the information contributes to
an understanding of the text in which it appears.
Use technology, including the Internet, to produce
and publish writing as well as to interact and
collaborate with others; demonstrate sufficient
command of keyboarding skills to type a minimum
of three pages in a single sitting.
Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to
find the pronunciation of a word or determine or
clarify its precise meaning or its part of speech.
Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on
grade 6 reading and content, choosing flexibly from
a range of strategies.
Integrate information presented in different media or
formats (e.g., visually, quantitatively) as well as in
words to develop a coherent understanding of a
topic or issue.
Interpret information presented in diverse media
and formats (e.g., visually, quantitatively, orally) and
explain how it contributes to a topic, text, or issue
under study
Introduce a topic; organize ideas, concepts, and
information, using strategies such as definition,
classification, comparison/contrast, and
cause/effect; include formatting (e.g., headings),
graphics (e.g., charts, tables), and multimedia when
useful to aiding comprehension

CCSS.ELALiteracy.W.5.8
CCSS.ELALiteracy.SL.5.2

CCSS.ELALiteracy.SL.5.5

x

x

x

x

x

x

CCSS.ELALiteracy.RL.5.7
x

CCSS.ELALiteracy.RI.5.7

x

x

CCSS.ELALiteracy.L.5.4

x

x

x

x

CCSS.ELALiteracy.W.6.6

CCSS.ELALiteracy.L.6.4c

CCSS.ELALiteracy.L.6.4

CCSS.ELALiteracy.RI.6.7

CCSS.ELALiteracy.SL.6.2

x

x

x

x

x

x

CCSS.ELALiteracy.W.6.2a
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Technology Priority Standards Worksheet - Technology embedded within CCSS

ELA

6

ELA

6

ELA

6

ELA

6

ELA

6

ELA

6

ELA

6

ELA

6

ELA

7

ELA

ELA

7

7

Integrate visual information (e.g. in charts, graphs,
photographs, videos, or maps) with other
information in print and digital texts.
Compare and contrast the experience of reading a
story, drama, or poem to listening to or viewing an
audio, video, or live version of the text, including
contrasting what they “see” and “hear” when
reading the text to what they perceive when they
listen or watch.
Compare and contrast the information gained from
experiments, simulations, videos, or multimedia
sources with that gained from reading a text on the
same topic.
Write informative/ explanatory texts, including the
narration of historical events, scientific procedures/
experiments, or technical processes. Introduce a
topic clearly, previewing what is to follow; organize
ideas, concepts, and information into broader
categories as appropriate to achieving purpose;
include formatting (e.g. headings) graphics (e.g.
charts, tables), and multimedia when useful to
aiding comprehension.
Use technology including the Internet, to produce
and publish writing and present the relationships
between information and ideas clearly and
efficiently.
Gather relevant information from multiple print and
digital sources, using search terms effectively;
assess the credibility an accuracy of each source;
an quote or paraphrase the date and conclusions of
other s while avoiding plagiarism and following a
standard format for citation.
Include multimedia components (e.g. graphics,
images, music, sound) and visual displays in
presentations to clarify information.
Consult reference materials (e.g. dictionaries,
glossaries, thesauruses) both print and digital, to
find the pronunciation of a word or determine or
clarify its precise meaning or its part of speech.
Analyze the main ideas and supporting details
presented in diverse media and formats (e.g.,
visually, quantitatively, orally) and explain how the
ideas clarify a topic, text, or issue under study.
Gather relevant information from multiple print and
digital sources, using search terms effectively;
assess the credibility and accuracy of each source;
and quote or paraphrase the data and conclusions
of others while avoiding plagiarism and following a
standard format for citation.
Compare and contrast a text to an audio, video, or
multimedia version of the text analyzing each
medium’s portrayal of the subject (e.g. how the
delivery of a speech affects the impact of the
words).

x
2

x

x

CCSS.ELALiteracy.RL.6.7

x

x

x

x

x

CCSS.ELALiteracy.W.6.2
x

x

x

5

x

x

CCSS.ELALiteracy.W.6.8
CCSS.ELALiteracy.SL.6.5

x

x

x
8

CCSS.ELALiteracy.SL.7.2

x

x

x

x

x

x

CCSS.ELALiteracy.W.7.8

x

x

CCSS.ELALiteracy.RI.7.7
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x

Technology Priority Standards Worksheet - Technology embedded within CCSS

ELA

7

ELA

7

ELA

7

ELA

7

ELA

7

ELA

7

ELA

8

ELA

8

ELA

8

ELA

8

ELA

8

ELA

8

Compare and contrast a written story, drama, or
poem to its audio, filmed, staged, or multimedia
version, analyzing the effects of techniques unique
to each medium (e.g., lighting, sound, color, or
camera focus and angles in a film).
Introduce a topic clearly, previewing what is to
follow; organize ideas, concepts, and information,
using strategies such as definition, classification,
comparison/contrast, and cause/effect; include
formatting (e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to aiding
comprehension.
Write informative/explanatory texts to examine a
topic and convey ideas, concepts, and information
through the selection, organization, and analysis of
relevant content.
Include multimedia components and visual displays
in presentations to clarify claims and findings and
emphasize salient points.
Consult general and specialized reference materials
(e.g. dictionaries, glossaries, thesauruses), both
print and digital, to find the pronunciation of a word
or determine or clarify its precise meaning or its part
of speech the ideas clarify a topic, text, or issue
under study.
Use technology including the Internet, to produce
and publish writing and link to and cite sources as
well as to interact and collaborate with others.
Evaluate the advantages and disadvantages of
using different mediums (e.g. print or digital text,
video, multimedia) to present a particular topic or
idea.
Analyze the purpose of information presented in
diverse media and formats (e.g., visually,
quantitatively, orally) and evaluate the motives (e.g.,
social, commercial, political) behind its presentation.
Write informative/explanatory texts to examine a
topic and convey ideas, concepts, and information
through the selection, organization, and analysis of
relevant content.
Consult general and specialize reference materials
(e.g. dictionaries, glossaries, thesauruses) both
print and digital, to find the pronunciation of a word
or determine or clarify its precise meaning or its part
of speech.
Integrate multimedia components and visual
displays to clarify information, strengthen claims
and evidence, and add interest.
Consult general and specialized reference materials
(e.g. dictionaries, glossaries, thesauruses), both
print and digital, to find the pronunciation of a word
or determine or clarify its precise meaning or its part
of speech.

x

x

x

x

x

x

CCSS.ELALiteracy.RL.7.7

CCSS.ELALiteracy.W.7.2a

CCSS.ELALiteracy.W.7.2
CCSS.ELALiteracy.SL.7.5

x

x

x

x

4
CCSS.ELALiteracy.W.7.6

x

x

x

CCSS.ELALiteracy.RI.8.7

x

CCSS.ELALiteracy.SL.8.2

CCSS.ELALiteracy.W.8.2

x

x

x

x

x

CCSS.ELALiteracy.L.8.4c
CCSS.ELALiteracy.SL.8.5

x

x

x
CCSS.ELALiteracy.L.8.4c
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Technology Priority Standards Worksheet - Technology embedded within CCSS

ELA

ELA

ELA

ELA

ELA

ELA

ELA

ELA

ELA

ELA

ELA

8

8

8

9-10

9-10

9-10

9-10

9-10

9-10

9-10

9-10

Gather relevant information from multiple print and
digital sources, using search terms effectively;
assess the credibility an accuracy of each source;
and quote or paraphrase the data and conclusions
of others while avoiding plagiarism and following a
standard format for citation.
Use technology including the Internet, to produce
and publish writing and present the relationships
between information and ideas efficiently as well as
to interact an collaborate with others.
Introduce a topic clearly, previewing what is to
follow; organize ideas, concepts, and information
into broader categories, include formatting (e.g.
headings) graphics (e.g. charts and tables), and
multimedia when useful, aiding in comprehension.
Analyze various accounts of a subject told in
different mediums (e.g. a person’s life story in both
print and multimedia), determining which entails are
emphasized in each account.
Introduce a topic; organize complex ideas,
concepts, and information to make important
connections and distinctions; include formatting (e.
g., headings), graphics (e.g., figures, tables), and
multimedia when useful to aiding comprehension.
Consult general and specialized reference materials
(e.g., dictionaries, glossaries, thesauruses), both
print and digital, to find the pronunciation of a word
or determine or clarify its precise meaning, its part
of speech, or its etymology.
Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective
selection, organization, and analysis of content
Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products, taking advantage of technology’s capacity
to link to other information and to display
information flexibly and dynamically.
Gather relevant information from multiple
authoritative print and digital sources, using
advanced searches effectively; assess the
usefulness of each source in answering the
research question; integrate information into the text
selectively to maintain the flow of ideas, avoiding
plagiarism and following a standard format for
citation.
Integrate multiple sources of information presented
in diverse media or formats (e.g. visually,
quantitatively, orally) evaluating the credibility and
accuracy of each source.
Introduce a topic and organize ideas, concepts, and
information to make important connections and
distinctions; include formatting (e.g., headings),
graphics (e.g., figures, tables), and multimedia
when useful to aiding comprehension.

x
CCSS.ELALiteracy.W.8.8
x

CCSS.ELALiteracy.W.8.6

x

x

CCSS.ELALiteracy.W.8.2a
CCSS.ELALiteracy.L.910.4c

CCSS.ELALiteracy.W.910.2a

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

CCSS.ELALiteracy.L.910.4c
CCSS.ELALiteracy.W.910.2

CCSS.ELALiteracy.W.910.6

X

X

X

X

X

X

X

X

CCSS.ELALiteracy.W.910.8 CCSS.ELALiteracy.SL.910.2

CCSS.ELALiteracy.WHST.
9-10.2a

X
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Technology Priority Standards Worksheet - Technology embedded within CCSS

ELA

ELA

9-10

9-10

ELA

9-10

ELA

9-10

ELA

ELA

ELA

ELA

ELA

ELA

ELA

ELA

11-12

11-12

11-12

11-12

11-12

11-12

11-12

11-12

Write informative/explanatory texts, including the
narration of historical events, scientific procedures/
experiments, or technical processes.
Compare and contrast the information gained from
experiments, simulations, video, or multimedia
sources with that gained from reading a text on the
same topic.
Make strategic use of digital media (e.g. textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.
Integrate quantitative or technical analysis (e.g.
charts, research data) with qualitative analysis in
print and digital texts
Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products in response to ongoing feedback, including
new arguments or information.
Integrate and evaluate multiple sources of
information presented in diverse formats and media
(e.g. quantitative data, video, multimedia) in order to
address a question or solve a problem.
Integrate multiple sources of information presented
in diverse media or formats (e.g. visually,
quantitatively, orally) evaluating the credibility and
accuracy of each source.
Gather relevant information from multiple
authoritative print and digital sources, use advance
searches effectively; assess strengths and
limitations of each source in terms of the task,
purpose, and audience; integrate information into
the text selectively to maintain the flow of ideas,
avoiding plagiarism and overreliance on any one
source and following a standard format for citation.
Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest
Consult general and specialized reference materials
(e.g., dictionaries, glossaries, thesauruses), both
print and digital, to find the pronunciation of a word
or determine or clarify its precise meaning, its part
of speech, its etymology, or its standard usage.
Introduce a topic; organize complex ideas,
concepts, and information so that each element
builds on that which proceeds it to create a unified
whole; include formatting (e.g. headings) graphics
(e.g. charts and tables), and multimedia when
useful for aiding in comprehension.
Write informative/ explanatory texts to examine and
convey complex ideas, concepts and information
clearly an accurately through the effective selection,
organization, and analysis of content.

CCSS.ELALiteracy.WHST.
9-10.2

X

CCSS.ELALiteracy.RST.910.9
CCSS.ELALiteracy.SL.910.5
CCSS.ELALiteracy.RH.910.7
CCSS.ELALiteracy.W.1112.6

X

X

X

X

X

x

x

CCSS.ELALiteracy.RI.1112.7
CCSS.ELALiteracy.SL.1112.2

X

x

x

x

x

x

x

x

x

x

CCSS.ELALiteracy.W.1112.8
CCSS.ELALiteracy.SL.1112.5

x

x

CCSS.ELALiteracy.L.1112.4c

CCSS.ELALiteracy.W.1112.2a
CCSS.ELALiteracy.W.1112.2
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x

x

x

x

x
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innovative Tech Grant Awardees - tech purchases

Grade Level

School

Project Title

3 Durham

Math Mastery Through Technology

6 Hazelbrook MS

Project Based Leaning with Tablet
Technology

3 Durham

iRead, iLearn

9 Tigard HS

Resource Technology

4 Deer Creek

Writing with Chromebooks

7 Twality MS

Self management: Taking accountability for
behavior

8 Twality MS

Middle School Writing: Google Docs

2 Alberta Rider

Impacting Student Achievement Through
Electronically Administered Common
Formative Assessments

5 Durham

Reading Mastery With iPads in the Classroom

9 Tualatin HS

Technology and the Art of Public Speaking

9 Tualatin HS

<none>
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Budget for Tech Visioning 2014-15 - Plan A

Equipment
Year 1 (14-15)

Year 2 (15-16)

Quantity
700
600
630
TBD
30

new teacher laptops
1:1 iPads at one elementary school (1 ES)
18 mobile carts (redistribution of teacher laptops)
Targeted Applications
Hibbard staff
1:1 iPads/Chromebooks at 1 additional school (1 MS)
Program-based (Engineering, etc) stationary labs at secondary
schools
ELA/SS labs at secondary (2 @ MS, 5 @ HS)
Mobile carts moved from 1:1 schools to secondary school
Targeted Applications

TBD

Device
13" MacBook Air
iPad
MacBooks
iPad/Chromebook
Win Desktop

Total
840,000
330,000
0
90,000
30,000

1000 iPad/Chromebook

550,000

188 Desktops
iPad or
272 Chromebook
9
iPad/Chromebook

206,800

3 Year Plan
2,586,400

Additional
Funding Beyond
2017
5,981,800

Student
Devices
Total
12972

600

1,260,000

1272

149,600
90,000
996,400

Year 3 (16-17)

1:1 iPads/Chromebooks at 1 additional schools (1 ES)
Mobile carts moved from 1:1 schools to ES/MS

600 iPad
5

600

330,000
330,000

Year 4 (17-18)

1:1 iPads/Chromebooks at 3 additional schools (1 HS, 1 MS, 1 ES)

3600 iPad

3600

1,980,000
1,980,000

Year 5 (18-19)

1:1 iPads/Chromebooks at 3 additional schools (1 HS, 1 MS, 1 ES)
Program based stationary labs at secondary schools

3600 iPad
188 Desktops

3600

1,980,000
206,800
2,186,800

Year 6 (18-19)

1:1 iPads/Chromebooks at 3 additional schools (6 ES)

3300 iPad

3300

1,815,000
1,815,000

MacBook Air
iPad, case, cart
Chromebook, cart
Charging Cart
Windows Desk

1200
550
450
1400
1000
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Budget for Tech Visioning 2014-15 - Plan B

Equipment
Years 1-2 (14-16)

Quantity
Device
700 13" MacBook Air
1000 iPad
iPad or
2000 Chromebook
10

teacher laptops
Elem. School Grade level 1:1
MS/HS Dept level 1:1
Mobile carts reassigned within school(s)

Total
840,000
550,000

3 Year Plan
2,696,800

Additional
Funding
Beyond 2017
5,856,800

Student
Devices
Total
13000

3000

1,100,000
2,490,000

Year 3 (16-17)

Program based stationary labs at secondary schools

188 Desktops

206,800
206,800

Year 4 (17-18)

Elem. School Grade level 1:1

1000 iPad
iPad or
2000 Chromebook
10

Secondary Level Dept level 1:1
Mobile carts reassigned within school(s)
Grants/Targeted Applications

TBD

3000

550,000
1,100,000
150,000
1,800,000

Year 5 (18-19)

Elem. School Grade level 1:1
Secondary Level Dept level 1:1
Mobile carts reassigned within school(s)
Program based stationary labs at secondary schools

1000 iPad
iPad or
2000 Chromebook
10
188 Desktops

3000

550,000
1,100,000
206,800
1,856,800

Year 6 (19-20)

Elem. School Grade level 1:1
Secondary Level Dept level 1:1
Mobile carts reassigned within school(s)

1000 iPad
iPad or
1000 Chromebook
10

2000

550,000
550,000
1,100,000

Year 7 (20-21)

Elem. School Grade level 1:1
Secondary Level Dept level 1:1

1000 iPad
iPad or
1000 Chromebook

2000

550,000
550,000
1,100,000

MacBook Air
iPad, case, cart
Chromebook &
cart

1200
550
450
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Budget for Tech Visioning 2014-15 - Plan B
Charging Cart

1400
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FINDINGS

Finding 1: Nine key implementation factors are linked most strongly to
education success.

EDUCATION SUCCESS MEASURES

Although educational technology best practices have a significant positive impact,
they are not widely and consistently practiced. Effective technology implementation
in schools is complex, with hundreds of interrelated factors playing a part. A failure
of just one factor can seriously impact the success of the project. For example, one
commonly reported problem is insufficient Internet bandwidth to support the
substantial increase in devices in a 1:1 implementation. This leads to student and
teacher frustration and reduced usage levels.
To order our full research report,

Project RED has identified the nine key implementation factors (KIFs) that are linked

click on the image.

most strongly to the education success measures.
Key Implementation Factors
(Rank Order of Predictive Strength)
Intervention classes: Technology is integrated into every intervention class period.
Change management leadership by principal: Leaders provide time for teacher professional
learning and collaboration at least monthly.
Online collaboration: Students use technology daily for online collaboration
(games/simulations and social media).
Core subjects: Technology is integrated into core curriculum weekly or more frequently.
Online formative assessments: Assessments are done at least weekly.
Student-computer ratio: Lower ratios improve outcomes.

To view the new Project RED
ISTE book, click on the image.

Virtual field trips: With more frequent use, virtual trips are more powerful. The best schools
do these at least monthly.

To download a free e-version of

Search engines: Students use daily.
Principal training: Principals are trained in teacher buy-in, best practices, and technologytransformed learning.

R
Reevvoolluuttiioonniizziinngg EEdduuccaattiioonn
tthhrroouugghh TTeecchhnnoollooggyy, click here.

Finding 2: Properly implemented technology saves money.
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4/14/14, 9:29 PM
May 18, 2015 TTSD Board Meeting Agenda

Page 78 of 186

Findings - Project RED

About Project Red

http://www.projectred.org/about/research-overview/findings.ht...

RED Design

RED Hub

RED Events

Other Resources

Contact

Help

Copyright 2013. The Greaves Group, The Hayes Connection, One-to-One Institute. All Rights Reserved

Substantial evidence shows that technology has a positive financial impact, but for
best results, schools need to invest in the re- engineering of schools, not just
technology itself. Properly implemented educational technology can be revenuepositive at all levels—federal, state, and local. Project RED respondents report that
technology contributes to cost reductions and productivity improvements—the
richer the technology implementation, the more positive the impact.
Finding 3: 1:1 schools employing key implementation factors outperform all
schools and all other 1:1 schools.

2 of 4
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A 1:1 student-computer ratio has a higher impact on student outcomes and financial
benefits than other ratios, and the key implementation factors (KIFs) increase both
benefits.
Evidence supporting the third Project RED hypothesis: Continuous access to a
computing device for every student leads to increased academic achievement and
financial benefits, especially when technology is properly implemented.
In general, respondents say that schools with a 1:1 student-computer ratio
outperform non-1:1 schools on both academic and financial benefits.
Finding 4: The principal’s ability to lead change is critical. Change must be
modeled and championed at the principal level.
The impact of a good principal has been widely documented. Good principals also
contribute to distributive leadership, in which team members surrounding the
principal play an important role. As shown in earlier studies, strong district
leadership is also essential for successful schools. All levels of leadership are
important, individually and collectively, including school boards, superintendents,
and assistant superintendents for curriculum, instruction, technology, finance, and
operations. Project RED analysis shows that within the school the principal is one of
the most important variables across the 11 education success measures, suggesting
that change leadership training for principals involved in large-scale technology
implementations is of paramount importance.
Finding 5: Technology-transformed intervention improves learning.
Technology-transformed intervention classes are an important component in
improving student outcomes. Project RED defines technology-transformed
intervention classes as those where technology plays an integral role in the class.
Generally every student has a computer, and the curriculum is delivered
electronically. Students move at their own pace. The teacher is heavily involved but
spends most of his or her time in one-on-one or small- group mode rather than
lecture mode.
Project RED found that technology-transformed interventions in ELL, Title I, special
education, and reading intervention are the top-model predictor of improved
high-stakes test scores, dropout rate reduction, course completion, and improved
discipline. No other independent variable is the top-model predictor for more than
one education success measure.
This finding also illustrates the power of the student-centric approach enabled by
technology, where students typically work at their own pace. Each student can take
the time required to complete the course with demonstrated achievement. A few
students will take longer than the traditional semester length, but not many.
Finding 6: Online collaboration increases learning productivity and student

3 of 4
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engagement.

Online collaboration contributes to improved graduation rates and other academic
improvements. Collaboration and interaction among students have long been
viewed as important factors in improving student achievement, and participation in
study groups is a good predictor of success in college.
Finding 7: Daily use of technology delivers the best return on investment
(ROI).
Schools must incorporate technology into daily teaching to realize the benefits. The
daily use of technology in core classes correlates highly to the desirable education
success measures (ESMs). Daily technology use is a top-five indicator of better
discipline, better attendance, and increased college attendance.

4 of 4
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Tigard-Tualatin School District 23J
6960 SW Sandburg Street
Tigard, OR 97223

Date: May 18, 2015
TO:

Board of Directors

FR:

Rachel Stucky

RE:

International Baccalaureate Program Report

EXPLANATION:
Both Tigard High School and Tualatin High School provide the International Baccalaureate (IB) program for
students. This presentation will provide Board members with a closer look at the IB program, including recent
changes, challenges, program goals and a report on IB exam results. This report will also include specific
strategies that are being implemented to increase enrollment for students of color.
This presentation will include a power point and handouts outlining IB exam results.

PRESENTER:

Rachel Stucky and Michael Savage

SUPPLEMENTARY
MATERIALS:

IB Exam Data for THS & TuHS

RECOMMENDATION:

None at this time

PROPOSED MOTION:

None at this time
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Michael Savage
IB Coordinator, THS
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}
}
}
}
}
}
}

IB
IB
IB
IB
IB
IB
IB

English HL
Spanish HL/SL
Japanese SL
French HL/SL
History HL
Psychology HL/SL
Anthropology SL

}
}
}
}
}
}
}

IB
IB
IB
IB
IB
IB
IB

Biology HL/SL
Chemistry HL/SL
Physics SL
Math Studies SL
Calculus HL/SL
Visual Arts HL/SL
Theatre HL/SL
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}
}
}
}

}

Exams graded on a 7 point scale
4 is considered passing
5+ for college credit
Must pass 6 exams to earn an IB Diploma
(24 points minimum)
30+ points = extra benefits at many Oregon
universities

May 18, 2015 TTSD Board Meeting Agenda

Page 85 of 186

}

}
}

Over the last five years, 88% passing rate
(score of 4+)
Last year, 60% of THS exams scored 5+
Last year, 75% of full diploma candidates
earned 30+ diploma points
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}
}

}

}

Over the past five years…
100-110 students took at least one IB exam
each year
Between 15 – 34 full diploma candidates each
year (24 average, 23 this year)
Approx. 90% of full diploma candidates
successfully earned their diploma!

May 18, 2015 TTSD Board Meeting Agenda

Page 87 of 186

}
}
}
}
}
}
}

IB
IB
IB
IB
IB
IB
IB

Senior English -2
US History - 13
World History - 1
Psychology - 15
Biology - 7
Chemistry - 5
Spanish - 12

}
}
}
}

}

IB Japanese - 2
IB Pre-calc - 8
IB Art - 9
TOK - 1
*Hispanic and African
American. Numbers
based on survey of IB
teachers and are not
“official” numbers
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}

}
}
}
}

}

More heterogeneous classes: 9th and 10th
grade English, 9th grade biology,
10th grade US history
Student Achievement Teams
Partnering with AVID
Spanish for Native Speakers → IB Spanish
Added Latin America topics to IB Modern
World History
Added IB Social and Cultural Anthropology
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}
}
}

}

Discontinued IB Chinese
Split TOK into two years
Offer IB Chemistry and IB Environmental
Systems and Societies in alternating years to
allow students to take both
Increased the number of IB classes offering
dual credit through OIT
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}
}
}

}
}

Moved TOK to Junior year
Added new IB math options (IB Calculus)
Reduced IB History of the Americas from a
2-credit, year long course to a 1-credit,
semester long course
Added IB Anthropology
Many new IB teachers
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}
}
}
}

}

Improved counseling of pre-IB students
4 year IB Planning Guide for 8th and 9th
Added an IB session to 8th grade parent night
Added a second IB parent info night in the fall
(IB 101 & IB 201)
More to be done – increase communication
with middle schools
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}
}

}
}
}
}
}
}

Potential drop in IB math scores
Many of our best students are not pursuing a
full IB diploma
Why not?
Proliferation of dual credit classes
Prioritizing GPA over IB Diploma
Heavy workload / high stress levels
Schedule conflicts
Solutions?
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}
}

}

To improve our test scores?
To increase the number of students taking
IB classes and/or exams?
To increase the number of IB diplomas?
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Tigard	
  High	
  School	
  IB	
  Diploma	
  Program	
  exam	
  results	
  

Year	
  

Number	
  of	
  
diploma	
  
courses	
  
offered	
  

Total	
  
number	
  of	
  
candidates	
  
examined	
  

Number	
  of	
   Number	
  of	
  
diploma	
  
certifcate	
  
candi-‐
candi-‐
dates	
  
dates	
  

Number	
  of	
  
diplomas	
  
awarded	
  

(excludes	
  
TOK.	
  HL	
  and	
  
SL	
  counted	
  
separate)	
  

Number	
  of	
   Number	
  of	
  
exams	
  
exam	
  
given	
  
scores	
  
(excludes	
  
between	
  
students	
  who	
  
4–7	
  

registered	
  but	
  
did	
  not	
  take	
  
exams)	
  

May
2014

20

106

24

22

21

225

199 (88%)

May
2013

21

114

22

56

20

246

216 (88%)

May
2012

20

100

23

50

20

219

201 (92%)

May
2011

21

114

15

75

12

210

188 (90%)

May
2010

20

101

34

52

25

249

205 (82%)

© International Baccalaureate Organization 2005
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Tualatin	
  High	
  School	
  IB	
  Exam	
  Data	
  
	
  
	
  
Year	
  

#	
  Testing	
  

#	
  Full	
  IB	
  

2008	
  
2009	
  
2010	
  
2011	
  
2012	
  
2013	
  
2014	
  
2015	
  

55	
  
66	
  
86	
  
86	
  
102	
  
79	
  
73	
  
86	
  

23	
  
18	
  
25	
  
21	
  
21	
  
17	
  
25	
  
15	
  

%	
  Diploma	
  
Success	
  
78%	
  
83%	
  
68%	
  
95%	
  
81%	
  
65%	
  
92%	
  
	
  

Average	
  Points	
  Achieved	
  by	
  
Candidates	
  who	
  passed	
  diploma	
  
30	
  
30	
  
32	
  
32	
  
30	
  
32	
  
32	
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Tigard High School IB Exam Results by subject (2014)

Subject

% passing
Number of Students Receiving Each Exam Score
(4+)
Seven

English HL
French SL
French HL
Japanese SL
Spanish HL
Spanish SL
History HL
Psychology HL
Psychology SL
Biology HL
Biology SL
Chemistry HL
Chemistry SL
Physics HL
Physics SL
Math Studies SL
Visual Arts
Theatre
Total

Six
10

1
4
4
2

Five
21
1
1
1
1
8
14
3
7

3

1
2
4

6
1

1
1
15
2

1
19

8

43

84

1

Four
7
2

Three-One
1
3

2
6
14
2
4
6
2
2
6
1
1
7
2
64
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2
5
4
3
3
2
1
1

26

100%
75%
100%
25%
100%
95%
94%
100%
69%
60%
50%
70%
83%
75%
100%
98%
100%
88%
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Number of Students Forecasting
for IB classes for 2015-16 (THS)
English
IB Junior English
IB Senior English

98
64

Foreign Language
French 4+5
Spanish 4+5
Japanese 4+5

48
144
15

History
IB History of the
Americas
IB Modern
World History

187
51

Science
IB Biology 1+2
IB Chemistry 1+2
IB Physics

114
72
49

Math
IB Math Studies
IB Pre-Calc
IB Calc. 1
IB Calc. 2

53
81
62
20

Elective
IB Art Seminar 1+2
IB Theater
IB Psychology 1+2
IB Anthropology

42
23
213
114
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Tigard-Tualatin School District 23J
6960 SW Sandburg Street
Tigard, OR 97223

Date: May 18, 2015
TO:

Board of Directors

FR:

Joyce Woods

RE:

Middle School Program Report

EXPLANATION:
Administrators and teacher leaders at all three middle schools have undertaken important school improvement
efforts during this school year. While work has occurred in many areas, three have received careful focus and
attention: 1) Mathematics Instruction, 2) Family Liaison and Family Engagement, and
3) Literacy and EBIS.
Principals and representative teacher leaders are prepared to share “snapshots” on each of these important topics
that highlight challenges and accomplishments for this school year along with a look at next steps for the 20152016 school year.

PRESENTER:

Eric Nesse, Dan Busch, Carol Kinch and teacher leaders from each middle school

SUPPLEMENTARY
MATERIALS:

MS Accomplishments 2014-15 PowerPoint Presentation

RECOMMENDATION:

None

PROPOSED MOTION:

None
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Tigard-Tualatin School District 23J
6960 SW Sandburg Street
Tigard, OR 97223

Date: May 18, 2015
TO:

Board of Directors

FR:

John Beight

RE:

Evaluation System Revisions

EXPLANATION:
This evening Mr. Beight will review the revisions of the attached versions of the Licensed Evaluation
Handbook and the Administrators Evaluation handbook, both with the inclusion of the summative matrix.

PRESENTER:
SUPPLEMENTARY
MATERIALS:

John Beight

Licensed Evaluation Handbook w/Matrix & Administrators Evaluation Handbook
w/Matrix

RECOMMENDATION:

None

PROPOSED MOTION:

None
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Tigard-Tualatin School District
Licensed Evaluation Handbook
Introduction
In accordance with Oregon Senate Bill 290, the Tigard-Tualatin Licensed Evaluation System focuses
on skills that align with the Interstate Teacher Assessment Support Consortium (InTASC) and
American School Counselor Association (ASCA) performance standards.

Philosophy and Process
This evaluation tool was designed collaboratively between teachers and administrators with the
support of TTEA/OEA. Creating this evaluation tool was guided by the following priorities:
• a collaborative effort
• a developmental/growth-based approach
• a menu of flexible measures available to demonstrate meeting standards
• a practical, reliable, and valid tool for assessing teacher performance

Aims/Objectives of Evaluation
This handbook outlines an educator’s evaluation plan that is intended to promote professional growth
as well as provide feedback and guidance for improving professional practice. The approach of this
plan is to develop a culture in which educators are responsible for their continued professional growth
and supervisors are there to support and assist whenever needed by providing timely, informative
feedback. The supervisors and the educator have different roles but share responsibility for continued
professional growth.
The primary role of a teacher is to provide effective instruction and ensure support of student
growth whereas the role of the administrator is to supervise this instruction and provide
support to the teacher. The role of this evaluation tool is to support both the teacher and
administrator in effectively implementing instruction.
The evaluation process is a two-year cycle that includes setting two student learning and growth goals
and a series of observations (informal and formal). At the end of the second year, the teacher will be
evaluated using the Summative Evaluation Rubric (see Appendix F). This rubric consists of five
domains of standards: Instructional Planning, Instructional Delivery, Classroom Environment,
Assessment, and Professional Practice. It is therefore recommended that teachers become familiar
with the Summative Evaluation Rubric in order to identify possible areas of growth. These areas may
also correspond to your two student learning and growth goals

	
  

1	
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Critical Components of the Two-Year Evaluation Cycle
•

•
•

•

•
•

	
  

Throughout the student learning and growth goal and evaluation process, teachers can
present supporting artifacts of evidence in conjunction with their informal and formal
observations, to enhance their demonstration of meeting any given student-achievement goal
and standard.
To help teachers succeed in this process, an Appendix is provided which includes several
tools to help personalize this process.
This tool is designed to foster a growth process with high expectations. This set of tools was
created to support probationary teachers in moving toward Meeting Standards. While it is
recognized that teachers new to the field may initially be performing in the “Developing”
category, there is an expectation that all teachers exhibit continuous growth toward “Meeting”
standards.
Achieving “Meets” on any given standard within the Summative Evaluation Rubric is rigorous,
commendable and expected while the distinguished category is meant to help all teachers
stretch to a truly distinguished degree.
This tool is also designed to help foster innovation in teaching, encouraging teachers to
expand their repertoire of strategies.
Although student performance is a part of the evaluative process, student data are meant to
inform and guide teachers in improving their teaching year-to-year. The expectation is that
teachers develop relevant and rigorous student learning and growth goals followed by a
method of measuring these goals with fidelity.

2	
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Overview of the Two-Year Evaluation Cycle
Step 1: Fall of year 1 teachers identify goals and plan out how these goals will be measured
Step 2: Winter/mid-year point, teachers meet with principal to assess goal progress
Step 3: End of year 1 teachers write a self reflection assessing how the first year went with respect to
their goals and make any revisions to their goals and/or methods for year 2.
Step 4: Year 2 parallels year 1; however May/June of year 2 will have the Summative Evaluation

Educator’s Responsibilities/Timeline

Completed By

	
  

Educator’s
Responsibilities

Required Forms

October

Goal Setting/Revision
Meeting

Goal Setting Form

End of January

Annual Observation
Cycle-First Round

Classroom Observation Form

February

Mid-Year Progress
Meeting

Mid-March

Summative Evaluation
(Probationary Only)

Summative Evaluation Tool

End of May

Annual Observation
CycleSecond Round

Classroom Observation Form

June

End of Year Reflection
Meeting

Self Reflection Form

June (Second Year)

Summative Evaluation
(Contract Only)

Summative Evaluation Tool

3	
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Chapter I: The Goal Process
The foundation of this new evaluation system rests in a deliberate goal setting process. In the TigardTualatin School District we value the professionalism of our teachers and respect that professional
goals will be primarily focused on student learning and growth.
Professional Growth Goals are essential to an effective evaluation process and are based upon the
district-adopted licensed staff standards, and/or Continual Improvement Plan. These goals, written or
revised annually, should be an outgrowth of the educator’s self-assessment, the last evaluation
summary, and as a result of a discussion between the educator and supervisor.

Creating Goals
All TTSD teachers are expected to establish two student learning and growth goals, focused on
growth gains, using the following process:
• Reflect on previous year’s professional practices and student learning growth. Summarize
the end of the year data that supports the outcomes of your work.
• Identify areas to improve or modify. Overall, what worked, or what should be refined? How
can these results support future professional growth?
• Choose an appropriate measure from the table below.
o Teachers who are responsible for student learning in tested subjects and grades
(i.e. ELA and mathematics in grades 3-8, 11) will use state assessments as one measure (category 1) and will also s
elect one or more additional measures from category 2 or 3 that provide
additional evidence of students’
growth and proficiency of the standards, and evidence of deeper learning and
21st century skills.
o Teachers in non-tested (state test) subjects and grades will use measures that are valid represe
ntations of student learning standards from at least two of the following three c
ategories, based on what is most appropriate for the curriculum and students t
hey teach.

Categories of Goals, Measures and Examples

•
•
•

	
  

Refine goals to SMART format (Specific, Measurable, Action-oriented, Realistic, and Timely).
Complete TTSD Goal Setting Form (See Appendix B)
Meet with your supervising administrator to finalize your goals.

4	
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Chapter II: The Observation and Evidence Gathering Process
Throughout the two-year evaluation cycle, evidence will be collected through a number of different
methods to inform the final evaluation. The following are some avenues for data collection that can be
used in this process: general observations of professional conduct, informal and formal observation,
and other artifacts of teaching presented by the educator.

General Observations of Professional Conduct
Teachers’ conduct in the performance of their professional duties can be used as evidence to support
evaluations. A teacher will receive timely feedback if performance in professional conduct in the
following settings is observed to be below standard.
These can include, but are not limited to:
• Staff Meetings
• Team/Department/PLC Meetings
• Professional Development
• Behavior during passing/non-academic time
• Attendance/Timeliness
• Parent Meetings
• Assemblies

Informal Observations
Probationary teachers will be informally observed a minimum of two times (prior to March) per year,
making a total of 4 informal observations within two years. Contracted teachers will be informally
observed a minimum of once within the two-year evaluation cycle. (For updated contract stipulations,
refer to the current TTSD-TTEA Collective Bargaining Agreement). Teachers will receive feedback for
each informal observation within five work days.

Formal Observations
Throughout the two-year evaluation cycle, probationary teachers will be formally observed a minimum
of two times (prior to March) per year, making a total of 4 formal observations within two years.
Contracted teachers will be formally observed a minimum of once within the two-year evaluation cycle.
(For updated contract stipulations, refer to the current TTSD-TTEA Collective Bargaining Agreement)
Formal Observations include:
1. Pre-observation meeting: the teacher and administrator meet face-to-face to discuss
what the teacher would like the administrator to look for or observe during the lesson.
2. Observation: the teacher will be observed for a minimum of thirty minutes
3. Post-observation meeting: the teacher and administrator will meet within 5 work days to
review evidence collected in all observed standards and progress towards the
summative evaluation.
Other Artifacts of Teaching
Teachers may choose to present a variety of evidence to supplement the observation (formal or
informal) in order to provide a more complete demonstration of his/her teaching practices. For
instance, if something was not observed, the teacher may present evidence that will aid the
administrator in his/her evaluation.

	
  

5	
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Chapter III: Summative Evaluation Process
The Tigard-Tualatin Licensed Evaluation System represents a collaborative process that combines
the required elements as detailed below, with professional teaching standards defined by district
representatives. This evaluation system is unique to our district, representing our values, while
meeting the requirements as determined by the State of Oregon.

Requirements:
By law, teacher evaluations must include multiple measures from all three categories of evidence:
1. Professional Practice – Evidence of the quality of teachers’ planning and delivery of
instruction as well as assessment of student learning
2. Professional Responsibilities – Teachers’ progress toward their own goals and
contribution to school-wide goals
Examples—Portfolios, goal setting, meeting minutes
3. Student Learning and Growth—Evidence of teachers’ contribution to student learning and
growth

Evaluation
At the end of the evaluation cycle, every teacher will receive a formal summative evaluation from
his/her supervising administrator using the Tigard-Tualatin Licensed Evaluation System. This
document, based on the TTSD Professional Standards Rubric, breaks down thirty-four standards of
performance into the following five domains:
• Planning for Instruction
• Delivering Instruction
• Classroom Environment
• Assessment
• Professional Practice
The teacher is evaluated in each standard and their performance is marked in one of the four levels of
performance: Unsatisfactory, Developing Towards Standard, Meets Standard, and Distinguished.
(See Appendix J) For each domain, the administrator will provide written feedback to include
justification for the specific evaluation and citing of observed/recorded evidence.

Input
As described in Chapter II above, administrators will collect evidence from variety of sources to be
included in the evaluation. Teachers may be solicited to provide input to support marks and will also
be given the opportunity to respond to or rebut recorded information.

Self-Assessment
Teachers may be given the option to complete a self-assessment on their progress on each
standard. Self-Assessment forms are not a required element of the evaluation process. (SelfAssessment form provided in the Appendix)

	
  

6	
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Timing:
For contract teachers, this evaluation occurs at the end of year two. Information from this evaluation
can be used in goal setting for the following cycle.
For probationary teachers, the evaluation will be completed annually during each of the first three
years of employment. This process concludes by March 1st to facilitate reporting to the school board
for contract renewal decisions. If the evaluation can negatively impact future employment, the
process may be extended to the end of the school year.

Counselors, Specialists, and Other Licensed Staff
While the Tigard-Tualatin Licensed Evaluation System is primarily designed for our teaching staff, we
believe all licensed staff are key to promoting student learning and growth. Associated and unique
performance standards and evaluation systems are under development for the following licensed
staff:
• Counselors/School Psychologists
• School Nurses
• SPED Teachers/ELL Teachers
• Instructional Support/Literacy Specialists
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Appendices
A.
B.
C.
D.
E.
F.
G.
H.
I.
J.
K.

	
  

TTSD Performance Standards
TTSD Professional Goal Setting and Self Reflection Teacher Template
Self-Assessment Worksheet
TTSD Observation Form
Pre/Post Observation Questions
SMART Goal Guide (Note: Hyperlink to “bank” of sample SMART goals?)
Key Terms and Definitions
Possible Sources of Evidence
Performance Levels
5 Steps to Improving your Performance
Matrix for Summative Evaluation
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Appendix A: TTSD Performance Standards
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Appendix B: TTSD Professional Goal Setting and Self
Reflection Teacher Template
PROFESSIONAL	
  GOAL	
  SETTING	
  AND	
  SELF	
  REFLECTION	
  
TEACHER	
  TEMPLATE	
  
	
  
	
  
	
  
	
  
	
  

	
  
	
  
	
  

Teacher	
  
School	
  
Administrator	
  
	
  
	
  

This	
  form	
  is	
  to	
  be	
  used	
  by	
  teachers	
  to	
  reflect	
  on	
  their	
  current	
  practice,	
  establish,	
  monitor	
  and	
  refine	
  goals	
  
targeted	
  towards	
  improved	
  student	
  learning	
  and	
  growth.	
  	
  Goals	
  established	
  in	
  year	
  one	
  of	
  the	
  evaluation	
  
cycle	
  may	
  be	
  continued	
  during	
  year	
  two	
  after	
  being	
  reviewed	
  and	
  updated	
  by	
  the	
  teacher	
  and	
  approved	
  
by	
  the	
  supervising	
  administrator.	
  	
  	
  Each	
  goal	
  should	
  be	
  written	
  as	
  a	
  SMART	
  goal:	
  
• Specific	
  –	
  Does	
  the	
  goal	
  specifically	
  state	
  the	
  area	
  targeted	
  for	
  improvement?	
  
• Measurable	
  –	
  Does	
  the	
  goal	
  specifically	
  state	
  how	
  growth	
  will	
  be	
  measured?	
  
• Attainable	
  –	
  Is	
  the	
  goal	
  realistic?	
  
• Relevant	
  –	
  Is	
  the	
  goal	
  relevant	
  to	
  your	
  professional	
  practice?	
  
• Timely	
  –	
  Does	
  the	
  goal	
  specifically	
  state	
  a	
  timeline	
  for	
  when	
  it	
  will	
  be	
  achieved?	
  
	
  
Licensed	
  staff	
  members	
  are	
  encouraged	
  to	
  refer	
  to	
  the	
  TTSD	
  Performance	
  Standards	
  Rubric	
  for	
  specific	
  
areas	
  which	
  could	
  be	
  targeted	
  for	
  improvement	
  through	
  the	
  goal	
  setting	
  process.	
  	
  Staff	
  members	
  may	
  also	
  
refer	
  to	
  their	
  schools	
  Continual	
  Improvement	
  Plan	
  for	
  ideas	
  on	
  goal	
  development.	
  

	
  

	
  
	
  
	
  

GOAL	
  1	
  

	
  

Teachers	
  in	
  tested	
  areas	
  must	
  write	
  one	
  goal	
  
that	
  is	
  specific	
  to	
  standardized	
  test	
  results.	
  

Content	
  

	
  

	
  

Baseline	
  Data	
  

	
  

	
  

SMART	
  Goal	
  

	
  

	
  

	
  

	
  

GOAL	
  2	
  

Goal-‐Setting	
  -‐	
  Year	
  1	
  

The	
  goal	
  is	
  being	
  written	
  around	
  
which	
  grade/subject/level?	
  

	
  

What	
  student	
  outcome	
  data	
  have	
  I	
  
reviewed	
  to	
  establish	
  this	
  goal?	
  
Provide	
  a	
  SMART	
  student	
  growth	
  
goal	
  statement.	
  
	
  

Evidence	
  
Identify	
  evidence	
  that	
  will	
  support	
  
progress	
  made	
  towards	
  
accomplishment	
  of	
  this	
  goal.	
  	
  Refer	
  
to	
  sources	
  of	
  evidence	
  on	
  the	
  TTSD	
  
Performance	
  Standards	
  Rubric	
  for	
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suggestions.	
  

TTSD	
  Performance	
  
Standard	
  	
  

	
  

	
  

	
  

	
  

	
  

	
  

	
  

	
  

Identify	
  the	
  one	
  or	
  two	
  TTSD	
  
Evaluation	
  Performance	
  
Standard(s)	
  that	
  will	
  be	
  a	
  focus	
  in	
  
achieving	
  this	
  goal.	
  

Strategies	
  for	
  
Improvement	
  
List	
  specific	
  actions	
  that	
  you	
  will	
  
take	
  in	
  order	
  to	
  achieve	
  this	
  goal.	
  
	
  

Professional	
  Growth:	
  
What	
  do	
  I	
  need	
  to	
  learn	
  in	
  order	
  to	
  
meet	
  my	
  goal?	
  
	
  
What	
  skills	
  do	
  I	
  need	
  to	
  develop	
  in	
  
order	
  to	
  meet	
  my	
  goal?	
  
	
  

Resources	
  and	
  Support:	
  
What	
  resources	
  and	
  support	
  do	
  I	
  
need	
  to	
  meet	
  my	
  SMART	
  goal?	
  
Teacher	
  Signature:	
  

Date:	
  

Administrator	
  Signature:	
  

Date:	
  

Mid-‐Year	
  Review	
  -‐	
  
Year	
  1	
  

	
  
	
  
	
  
	
  

	
  

	
  

Strategy	
  Modification	
  

	
  

	
  

Teacher	
  Signature:	
  

Date:	
  

Data	
  Summary	
  

	
  

	
  

	
  

	
  

	
  

	
  

Collaborative	
  Mid-‐Year	
  
Goal	
  Review	
  
Summarize	
  progress	
  made	
  to	
  date.	
  	
  
What	
  adjustments	
  need	
  to	
  be	
  made	
  
to	
  my	
  strategies?	
  
	
  
Are	
  additional	
  resources	
  needed	
  to	
  
support	
  this	
  goal?	
  

Administrator	
  Signature:	
  

Date:	
  

Self	
  Reflection	
  -‐	
  Year	
  
1	
  

	
  
	
  
	
  
	
  

	
  

Summarize	
  the	
  end	
  of	
  the	
  year	
  data	
  
that	
  supports	
  the	
  outcomes	
  of	
  your	
  
work.	
  

Reflection	
  on	
  Results	
  
Overall,	
  what	
  worked,	
  or	
  what	
  
should	
  be	
  refined?	
  

Next	
  Steps	
  
How	
  can	
  I	
  use	
  these	
  results	
  to	
  
support	
  my	
  future	
  professional	
  
growth?	
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Teacher	
  Signature:	
  

Date:	
  

Administrator	
  Signature:	
  

Date:	
  

	
  

YEAR	
  2	
  

	
  

	
  

GOAL	
  1	
  

	
  

Teachers	
  in	
  tested	
  areas	
  must	
  write	
  one	
  goal	
  
that	
  is	
  specific	
  to	
  standardized	
  test	
  results.	
  

Content	
  

	
  

	
  

Baseline	
  Data	
  

	
  

	
  

SMART	
  Goal	
  

	
  

	
  

	
  

	
  

	
  

	
  

Strategies	
  for	
  
Improvement	
  

	
  

	
  

Professional	
  Growth:	
  

	
  

	
  

	
  

	
  

GOAL	
  2	
  

The	
  goal	
  is	
  being	
  written	
  around	
  
which	
  grade/subject/level?	
  
What	
  student	
  outcome	
  data	
  have	
  I	
  
reviewed	
  to	
  establish	
  this	
  goal?	
  
Provide	
  a	
  SMART	
  student	
  growth	
  
goal	
  statement.	
  
	
  

Goal-‐Setting	
  -‐	
  Year	
  2	
  

Evidence	
  
Identify	
  evidence	
  that	
  will	
  support	
  
progress	
  made	
  towards	
  
accomplishment	
  of	
  this	
  goal.	
  	
  Refer	
  
to	
  sources	
  of	
  evidence	
  on	
  the	
  TTSD	
  
Performance	
  Standards	
  Rubric	
  for	
  
suggestions.	
  

TTSD	
  Performance	
  
Standard	
  	
  
Identify	
  the	
  one	
  or	
  two	
  TTSD	
  
Evaluation	
  Performance	
  
Standard(s)	
  that	
  will	
  be	
  a	
  focus	
  in	
  
achieving	
  this	
  goal.	
  

List	
  specific	
  actions	
  that	
  you	
  will	
  
take	
  in	
  order	
  to	
  achieve	
  this	
  goal.	
  
	
  
What	
  do	
  I	
  need	
  to	
  learn	
  in	
  order	
  to	
  
meet	
  my	
  goal?	
  
	
  
What	
  skills	
  do	
  I	
  need	
  to	
  develop	
  in	
  
order	
  to	
  meet	
  my	
  goal?	
  
	
  

Resources	
  and	
  Support:	
  
What	
  resources	
  and	
  support	
  do	
  I	
  
need	
  to	
  meet	
  my	
  SMART	
  goal?	
  
Teacher	
  Signature:	
  

Date:	
  

Administrator	
  Signature:	
  

Date:	
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Mid-‐Year	
  Review	
  -‐	
  
Year	
  2	
  

Collaborative	
  Mid-‐Year	
  
Goal	
  Review	
  

	
  

	
  

	
  

	
  

Summarize	
  progress	
  made	
  to	
  date.	
  	
  

Strategy	
  Modification	
  
What	
  adjustments	
  need	
  to	
  be	
  made	
  
to	
  my	
  strategies?	
  
	
  
Are	
  additional	
  resources	
  needed	
  to	
  
support	
  this	
  goal?	
  
Teacher	
  Signature:	
  

Date:	
  

Administrator	
  Signature:	
  

Date:	
  

Data	
  Summary	
  

	
  

	
  

Reflection	
  on	
  Results	
  

	
  

	
  

Next	
  Steps	
  

	
  

	
  

Self	
  Reflection	
  -‐	
  Year	
  2	
  

	
  
	
  
	
  
	
  

	
  

Summarize	
  the	
  end	
  of	
  the	
  year	
  data	
  
that	
  supports	
  the	
  outcomes	
  of	
  your	
  
work.	
  
Overall,	
  what	
  worked,	
  or	
  what	
  
should	
  be	
  refined?	
  

How	
  can	
  I	
  use	
  these	
  results	
  to	
  
support	
  my	
  future	
  professional	
  
growth?	
  
Teacher	
  Signature:	
  

Date:	
  

Administrator	
  Signature:	
  

Date:	
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Appendix C: Self-Assessment Worksheet

~In	
  Development~
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Appendix D: TTSD Observation Form
Classroom	
  Observation	
  Data	
  
	
  
Name:	
  __________________________________	
  Evaluator:	
  _________________________________	
  
Date	
  of	
  Observation:	
  __________________________	
  	
  
Description	
  of	
  Class:	
  _________________________________________________________________	
  
	
  
Tigard-‐Tualatin	
  
School	
  District	
  Performance	
  Standards	
  
	
  
DOMAIN	
  
1	
  –	
  PLANNING	
  FOR	
  INSTRUCTION	
  –	
  Learning	
  objectives	
  derived	
  from	
  standards	
  and	
  are	
  observable;	
  lesson	
  plans	
  
incorporate	
  
prior	
  knowledge	
  and	
  are	
  culturally	
  relevant;	
  lesson	
  plans	
  are	
  scaffolded	
  and	
  differentiate	
  instruction;	
  lessons	
  
	
  
incorporate	
  language	
  development	
  and	
  higher	
  level	
  thinking;	
  lessons	
  and	
  units	
  are	
  appropriately	
  sequenced.	
  
	
  
DOMAIN	
  2	
  DELIVERING	
  INSTRUCTION:	
  	
  Beginning	
  and	
  closing	
  lesson	
  with	
  defined	
  objective;	
  	
  Incorporates	
  reading,	
  writing,	
  
	
  
speaking,	
  
thinking	
  and/or	
  performing	
  relevant	
  to	
  subject	
  matter;	
  	
  Uses	
  various	
  strategies	
  designed	
  to	
  achieve	
  high	
  levels	
  of	
  student	
  
engagement;	
  
	
  Models	
  the	
  objective	
  of	
  lesson;	
  	
  Provides	
  opportunities	
  for	
  students	
  to	
  process	
  or	
  practice;	
  	
  Monitors	
  student	
  progress	
  
	
  
by	
  checking	
  understanding;	
  	
  Adjusts	
  pace	
  of	
  the	
  lesson	
  to	
  meet	
  student	
  needs;	
  	
  Uses	
  clear	
  explanations,	
  appropriate	
  language	
  and	
  
	
  
pace,	
  and	
  examples	
  to	
  present	
  material.	
  	
  
	
  
DOMAIN	
  
3	
   CLASSROOM	
   CLIMATE:	
  	
  Routines	
  are	
  established	
  and	
  consistently	
  reinforced;	
  	
  Clear	
  positive	
  behavioral	
  expectations	
  
established	
  
and	
   reinforced;	
  
manages	
   disruption	
   while	
   minimizing	
   impact;	
   	
   Physical	
   space	
   is	
   organized	
   to	
   optimize	
  
Observations,	
  
Data	
  	
  aEffectively	
  
nd	
  Feedback:	
  
learning;	
   	
   Establishes	
   an	
   environment	
   that	
   promotes	
   respect	
   and	
   promotes	
   student	
   differences	
   such	
   as	
   race,	
   gender,	
   ability,	
  
	
  
religion,	
  sexual	
  orientation,	
  and	
  socioeconomic	
  status;	
  	
  Promotes	
  high	
  academic	
  expectations	
  by	
  reinforcing	
  effort	
  and	
  growth.	
  
	
  
DOMAIN	
  
4	
   	
  ASSESSMENT:	
  	
  Designs	
  and/or	
  selects	
  assessments	
  that	
  match	
  learning	
  objects	
  with	
  assessment	
  methods	
  so	
  learners	
  
demonstrate	
  
knowledge	
   and	
   skills;	
   	
   Works	
   independently	
   and	
   collaboratively	
   to	
   examine	
   formative	
   and	
   summative	
   assessment	
  
	
  
data	
   to	
   identify	
   learning	
   needs	
   and	
   strengths	
   to	
   inform	
   instruction;	
   	
   Provides	
   effective	
   descriptive	
   feedback	
   to	
   guide	
   progress	
  
	
  
toward	
  understanding	
  and	
  identifying	
  quality	
  work.	
  
	
  
DOMAIN	
  
5	
   PROFESSIONAL	
   PRACTICE:	
   	
   Actively	
   collaborates	
   with	
   other	
   school	
   professionals	
   to	
   promote	
   student	
   success;	
  	
  
Effectively	
  
communicates	
  with	
  families	
  (	
  or	
  others	
  as	
  needed)	
  to	
  promote	
  student	
  success;	
  	
  Engages	
  in	
  professional	
  development	
  to	
  
	
  
improve	
  content	
  knowledge	
  and/or	
  instructional	
  skill;	
  	
  Adheres	
  to	
  the	
  TSPC	
  Standard	
  of	
  Competent	
  and	
  Ethical	
  performance.	
  
	
  
	
  
	
  
Observation	
  Data:	
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Appendix E: Pre/Post Observation Questions
Pre-Observation Conference
These questions are intended to provide discussion topics for teachers and administrators
during a Formal Pre-Observation Conference. There is no requirement for staff to respond to
these questions in writing.
• What do I need to know before I come into the classroom that will help me understand
the lesson?
• What types of lessons or activities preceded this lesson?
• Describe the objectives of the lesson that will be observed?
• What teaching methods and/or activities will be utilized during the lesson? Why were
these particular methods and/or activities selected?
• What provisions are being made to meet the academic needs of all students during the
lesson? (IEP, TAG, ESL, Etc.)
• How will student learning and understanding be assessed? How will students be
evaluated?
• Do you have a request for specific feedback from the observation?
Post Observation Conference
These questions are intended to provide discussion topics for teachers and administrators
during a Formal Post-Observation Conference. There is no requirement for staff to respond
to these questions in writing.

•
•
•
•
•
•
•

	
  

Do you believe the objectives of your lesson were clear to your students?
Did students achieve your instructional objectives? What evidence supports your
conclusions?
As you reflect on the lesson, to what extent were students actively and productively
engaged in classroom activities? Explain.
In what ways were students required to demonstrate critical thinking?
What were the strengths of the lesson?
If you had the opportunity to teach the lesson over again to the same group of
students, what might you do differently?
What types of lessons or activities will follow the lesson that I observed?
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Appendix F: SMART Goal Guide
All goals should be SMART-Specific, Measurable, Attainable, Results-oriented, and Timely.
SPECIFIC: Know precisely what you want to achieve. To set a specific goal consider the
following questions:
Who is involved? What do I want to accomplish? Establish time frame Identify requirements
and constraints Identify a location Specific reasons, purpose or benefits of accomplishing the
goal
MEASURABLE: Establish concrete criteria for measuring progress toward the attainment of
each goal you set. When you measure your progress, you stay on track, reach your target
dates, and experience the exhilaration of achievement that spurs you on to continued effort
required to reach your goals. To determine if your goal is measurable, ask questions such
as How much? How many? How will I know when my goal is accomplished?
ATTAINABLE: When you identify goals that are most important to you, you begin to figure
out ways you can make them come true. Rather than setting lofty but unreachable goals,
stretch yourself, but at the same time be reasonable. You can attain most any goal you set
when you plan your steps wisely and establish a time frame that allows you to carry out those
steps. Goals that may have seemed far away and out of reach eventually move closer and
become attainable, not because your goals shrink but because you grow and expand to
match them.
RESULTS: The goal focuses on the intended results. The goal states what the results will be
and how it will be measured. The general results of the professional growth goal impact
student learning and this portion of the goal describes how it is impacted.
TIMELY: Goals with no timeline might as well be no goals at all, because you will have little
incentive to achieve them. Setting a realistic time-frame for your goals help you maintain
momentum and follow through with the completion of your tasks.
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Appendix G: Key Terms and Definitions
Contract Educator: Any educator who has been regularly employed by the school district for
a probationary period of three successive school years and who has been retained for the
next succeeding school year as defined by ORS 342 .805(3).
Evaluation: Required of all licensed staff whether traditional, guided, or self-directed.
Evaluation Cycle: A mandated two-year cycle of professional growth which incorporates the
development of two student learning SMART goals, both formal and informal observations,
self-reflections, and the support of the building Administrator throughout the process.
Evidence: Artifacts chosen by the teacher to assist the understanding of the lesson observed,
the progression of student goals, and/or the TTSD Professional Standards Rubric.
Formal Observation: An observation at least 30 minutes in length, of an educator’s
performance of his/her assignment which follows a pre-conference, observation, and postconference cycle.
Informal Observation: An observation of the educator that occurs on a drop-in or
unscheduled basis.
Measures: Various demonstrations of student achievement, (See Table in Chapter 1:
Creating Goals)
Plan of Assistance: A program of intensive support for probationary and contract status
educators.
Performance Summary: A summative evaluation tool which assesses the degree to which
the educator has met District Domains for Professional Practice.
Pre-Conference: The formal meeting between the teacher and administrator for the purpose
of discussing the planned observation.
Post-Conference: The formal meeting between the teacher and administrator to review the
results of the observation. Written identification and recognition of goals and objectives met
and suggested refinements are discussed.
Probationary: Any educator employed by a fair dismissal district who is not a contract
educator.
Proficiency: Rigorous performance, equaling “Meets” on the Summative Evaluation Rubric.
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Appendix H: Possible Sources of Evidence
Comprehensive List of
Possible Sources of Evidence to Support
Multiple Measures Requirement
•Class Syllabus or unit plan that demonstrates differentiation of instruction and culturally
relevant instruction
•Evidence of discussions with principal or colleagues and/or professional study of culturally
relevant instructional practices (book study, workshop, research review)
•Notes from team meetings
•Evidence of clearly stated objectives
•Posted objectives observed during observation
•Unit outline
•Evidence of use of Standards (State, Common Core, CTE)
•Unit plans
•Classroom assignments
•Rubrics
•Notes related to how IEP, 504 and TAG needs are addressed
•Modified assignments
•Enrichment activities
•Use of disaggregated data to inform instruction
•Providing diverse perspectives through a variety of resources (e.g. discussion, readings,
guests, online resources).
•Anecdotal notes on efforts to establish positive relationships with students
•Lesson plans demonstrating :
Questioning strategies
Scaffolding
•Text/vocabulary rich classroom environment (word walls, picture words)
•Graphic organizers
•Sentence frames
•Language objectives
•Classroom presentation materials
•Student writing
•Clearly posted and/or communicated instructional objectives which refer to standards
•Examples of student work
•Student articulation when prompted
•Exit tickets
•Closure activities
•Lesson artifacts
•“Multi-sensory” – realia, bulleted instruction on board, song/chant, video
•Photos and/or videos of lessons
•Examples of organization, equipment or materials that complement classroom instruction
•Examples of positive behavior support systems evident in classroom.
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•Examples of relevant and engaging Instructional materials
•Teacher created student feedback survey (video, electronic survey, paper survey)
•Student grouping
•Seating arrangements
•Classroom décor that is culturally inclusive
•Team meeting notes
•Examples of assessment activities
•Analysis of assessment results
• Examples or formative assessment practices
• Classroom observation and feedback
•Examples of activities used to share assessment results with students
•Evidence of participation in professional development activities
•Examples of parent communication
•Examples of self-assessment or reflection
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Appendix I: Performance Levels
Differentiated Performance Levels
For Teacher Evaluations
Oregon’s
framework for evaluation is designed to assess teacher and administrator performance with re
spect to the Model Core Teaching Standards and Educational Leadership/Administrator Stand
ards (i.e., standards of professional practice). To assess performance, evaluators use a rubric
. Rubrics are scoring tools that describe characteristics of practice or artifacts at different per
formance levels.
Rubrics are designed with differentiated performance levels and performance descriptors.
Performance descriptors are observable and measurable statements of educator actions and
behaviors that serve as the basis for identifying the level of teaching or administrative perfor
mance. They contain descriptors at each performance level illustrating the types of performan
ce expected at a given level under a given standard of practice. Research indicates that usi
ng a rubric with four levels and clear descriptors will result in a more objective rating of perf
ormance. Descriptors can be used to guide individuals toward improving their practice at the
next performance level.
Rubrics are designed to help educators and evaluators (1) develop a consistent, shared
understanding of what proficient performance looks like in practice, (2) develop a common
terminology and structure to organize evidence, and (3) make informed professional judgments
about formative and summative performance ratings on each Standard and overall.
Oregon’s evaluation framework uses a rating scale based on four performance levels: Level 1
(lowest) to Level 4 (highest). Definitions of each performance level are described in Table 1
below.
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Appendix J: Steps to Improving Your Performance
(as adapted from the USMC Performance Evaluation System)

5 Steps to Improving Your Performance
Although the Tigard-Tualatin Licensed Evaluation System is designed to observe and
report your performance, there are 5 steps you can take that are virtually guaranteed
to improve your evaluations.
Step 1. Start out by reading the performance evaluation manual. Understanding how
the process works is key to making it work for you. Pay particular attention to the
appropriate evaluation form for your position.
Step 2. Communicate. Talk with your administrator about your performance. You
should go over the rubric line by line to determine expectations. Ask your
administrator for their advice on how to improve your evaluation and get the highest
marks possible.
Step 3. Be Opportunistic. Take every opportunity you can to demonstrate the level of
performance that your administrator suggested. Be sure to take the initiative and show
that you're committed to performing at the highest level.
Step 4. Record your personal performance/evidence when appropriate. Keeping a
performance diary might be helpful, noting the times and situations when you
demonstrate specific skills, initiative, leadership, and performance your supervisor
suggests.
Step 5. Evaluate yourself. Complete your own evaluation on a blank rubric and be
sure to include evidence and support information. After all it is your career, and you
are the only one who knows exactly what you have accomplished during the
evaluation period. Submit your documentation to your administrator.
Your administrator has to monitor you and your coworkers performance throughout
the entire evaluation period. It is nearly impossible for an administrator to remember
every detail about your performance. By following these 5 steps you will make your
administrator's job easier, and when you make their job easier it can't help but to
make your evaluation a better reflection of your performance.
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Appendix K: Matrix for Summative Evaluations
(as adapted from the Oregon Department of Education, October 2014
ESEA Waiver was approved by U.S. Department of Education October 2014)
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In the Oregon Matrix, Professional Practice (PP) and Professional Responsibilities (PR) intersects
with Student Learning and Growth (SLG) culminating in a Professional Growth Plans (Facilitative,
Collegial, Consulting, Directed) and summative performance level. When there is a discrepancy
between the PP/PR level and SLG level, further inquiry is triggered to explore and understand the
reasons for the discrepancy in order to then determine the Professional Growth Plan and
corresponding summative performance level.
	
  
COLLEGIAL

FACILITATIVE or
COLLEGIAL

Y-‐AXIS:	
  Combined	
  Rating	
  on	
  Professional	
  Practice	
  and	
  Professional	
  
Responsibilities	
  (PP/PR)	
  

Focus on SLG Goals

LEVEL 4
Distinguished
(Highest)

Focus on SLG Goals
Determined post inquiry

*SLG INQUIRY
due to LOW level of
fidelity between
measures

*SLG INQUIRY
due to only SOME level of
fidelity between measures
3 or 4

FACILITATIVE

FACILITATIVE

GOOD level of fidelity
between measures

HIGHEST level of fidelity
between measures

4

3

COLLEGIAL or
CONSULTING
Focus on SLG Goals
Determined post inquiry

LEVEL 3
Meets
Standard

4

COLLEGIAL

COLLEGIAL

COLLEGIAL

GOOD level of fidelity
between measures

HIGHEST level of fidelity
between measures

GOOD level of fidelity
between measures

*SLG INQUIRY
due to SOME level of
fidelity between
measures

3

3

3

2 or 3

CONSULTING
LEVEL 2
Developing
Toward
Standard

CONSULTING

CONSULTING

COLLEGIAL or
CONSULTING
Determined post inquiry

GOOD level of fidelity
between measures

HIGHEST level of fidelity
between measures

2

DIRECTED

GOOD level of fidelity
between measures

2

DIRECTED

*PP/PR INQUIRY
due to only SOME level of
fidelity between measures
2

CONSULTING or
DIRECTED

2 or 3

CONSULTING

Determined post inquiry

LEVEL 1
Unsatisfactory
(Lowest)

HIGHEST level of fidelity
between measures

GOOD level of fidelity
between measures

1
LEVEL 1

*PP/PR INQUIRY
due to only SOME level of
fidelity between measures
1 or 2

1
LEVEL 2

*PP/PR INQUIRY
due to only LOW level of
fidelity between measures

LEVEL 3

(Lowest)

2
LEVEL 4
(Highest)

X-‐AXIS:	
  Rating	
  on	
  Student	
  Learning	
  and	
  Growth	
  	
  
*Ratings in these areas require an inquiry process in order to determine a summative performance level and
Professional Growth Plan.
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COMPONENTS OF THE MATRIX
This is the process used by administrators to determine an educator’s summative evaluation score as
prescribed by the State of Oregon, 2014 and the ESEA Waiver that was approved by the U.S.
Department of Education in October 2014.
I.

Y-Axis: Professional Practice and Professional Responsibilities (PP/PR)
First, the evaluator will determine the combined performance level for PP/PR based on data from
the district’s rubric. The evaluator will then:
1. Add up all component scores to get the total points possible;
2. Divide by the number of components (based on the # of components in the rubric);
3. Get a rating between 1 and 4 for PP/PR;
4. Use the following thresholds to determine PP/PR level:
3.6 - 4.0 = 4 PP/PR
2.81-3.59 =3 PP/PR
1.99 – 2.8 = 2 PP/PR*
< 1.99 = 1 PP/PR
*PP/PR Scoring Rule: If the educator scores two 1’s in any PP/PR component and
his/her average score falls between 1.99-2.499, the educator’s performance level
cannot be rated above a 1.
5. Find the PP/PR performance level (1-4) on the Y-axis of the matrix.

II.

X-Axis: Student Learning and Growth (SLG)
After the educator’s PP/PR performance level is determined, their Professional Growth Plan and
summative performance level is then found by looking at the educator’s rating on SLG goals. The
level of performance on SLG will be determined by scoring the SLG goals using the Oregon SLG
Goal scoring rubric (see page 23). All educators will set two SLG goals annually. Educators on a
two year evaluation cycle will select two of the four goals collaboratively with their evaluator to be
included in their summative evaluation. Math and ELA teachers (grades 3-8 and 11) and
administrators must use Category 1 assessments for one of the two goals.
1.
2.
3.
4.

Score the SLG goals using the SLG Scoring Rubric;
Get a rating between 1 and 4 for SLG;
Use the thresholds below to determine SLG level;
Find the SLG performance level (1-4) on the X-Axis of the matrix.

Level 4
You must score:
• 4 on both goals

Level 3
You could score:
• 3 on both goals, or
• 3 on one goal & 4
on one goal, or
• 4 on one goal & 2
on one goal

Level 2
You could score:
• 2 on both goals,
or
• 2 on one goal & 3
on one goal, or
• 3 on one goal & 1
on one goal, or
• 4 on one goal & 1
on one goal

Level 1
You could score:
• 1 on both goals,
or
• 1 on one goal & 2
on one goal
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III.

Scoring Student Learning and Growth (SLG) Goals
SLG goals are detailed, measurable goals for student academic growth aligned to standards and
developed by educators and their supervisors. They are rigorous, yet attainable goals. SLG goals
define which students and/or student subgroups are included in a particular goal, how their progress
will be measured during the instructional time period. SLG goals are growth goals, not achievement
goals. Growth goals hold all students to the same standards but allow for various levels of learning
and growth depending on where the students’ performance level is at the start of the course/class.
The educator sets two annual SLG goals between which all students in a class or course are
included.
The following tools are used to score SLG goals to determine the educator’ impact on SLG in the
summative evaluation.
SLG Quality Review Checklist
Before SLG goals are used in teacher and administrator evaluations, this checklist should be used in
in order to approve them. For an SLG goal to be approved, all criteria must be met.
Baseline Data
Is baseline data used to make data-driven decisions for the SLG goal, including the
most recent student information from past assessments and/or pre-assessment
results?
Student Learning and Growth Goals
Is the SLG goal written as a “growth” goals vs. “achievement” goal? (i.e. growth
goals measure student learning between two or more points in time and achievement
goals measure student learning at only one point in time.)
Does the SLG goal describe a “target” or expected growth for all students, tiered or
differentiated as needed based on baseline data?
Rigor of Goals
Does the goal address relevant and specific knowledge and skills aligned to the
course curriculum based on state or national content standards?
Is the SLG goal measurable and challenging, yet attainable?

Yes

No

SLG Scoring Rubric
This SLG scoring rubric is used for scoring individual SLG goals based on evidence submitted by the
teacher and supervisor/evaluator. This rubric applies to both teacher and administrator evaluations.

Level 4
(Highest)

Level 3

	
  

This category applies when approximately 90% of students met their target(s) and
approximately 25% of students exceeded their target(s). This category should only
be selected when a substantial number of students surpassed the overall level of
attainment established by the target(s). Goals are very rigorous yet attainable, and
differentiated (as appropriate) for all students.
This category applies when approximately 90% of students met their target(s).
Results within a few points, a few percentage points, or a few students on either side
of the target(s) should be considered “met”. The bar for this category should be high
and it should only be selected when it is clear that all or almost all students met the
overall level of attainment established by the target(s). Goals are rigorous yet
attainable and differentiated (as appropriate) for all students.
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Level 2

Level 1
(Lowest)

This category applies when 70-89% of students met their target(s), but those that
missed the target missed by more than a few points, a few percentage points or a
few students. Goals are attainable but might not be rigorous or differentiated (as
appropriate) for all students.
This category applies when less than 70% of students meet the target(s). If a
substantial proportion of students did not meet their target(s), the SLG was not met.
Goals are attainable, but not rigorous.
This category also applies when results are missing or incomplete.

IV.

Final Summative Performance Level and Professional Growth Plan
Taking the performance levels for professional practice and professional responsibilities (PP/PR) and
student learning and growth (SLG) find where the X-Axis intersect with the Y-Axis on the matrix. The
PP/PR will then be compared to the SLG to determine the educator’s Professional Growth Plan and
overall summative performance level. The four types of Professional Growth Plans are defined as
follows:
Facilitative - The educator leads the conversation and with the evaluator chooses the focus of the
Professional Growth Plan and professional goal(s) as the educator and evaluator collaborate on
the plan/professional growth goal(s). If the educator had a SLG performance level 2, the
plan/professional goal(s) must also include a focus on increasing the educator’s overall aptitude in
this measure.
Collegial - The educator and evaluator collaboratively develop the educator's Professional Growth
Plan/professional goal(s). If the educator had a SLG performance level 1 or 2, the
plan/professional goal(s) must also include a focus on increasing the educator’s overall aptitude in
this measure.
Consultative - The evaluator consults with the educator and uses the information gathered to
inform the educator's Professional Growth Plan /professional goal(s). If the educator had a SLG
performance level 1 or 2, the plan/professional goal(s) must also include a focus on increasing the
educator’s overall aptitude in this measure.
Directed - The evaluator directs the educator's Professional Growth Plan /professional goal(s).
This plan should involve a focus on the most important area(s) to improve educator performance.
If the educator had a SLG performance level 1 or 2, the plan/professional goal(s) must also
include a focus on increasing the educator’s overall aptitude in this measure.
The local collaborative evaluation design team will ensure that the Professional Growth Plan resulting
from the Matrix is included in the design of the professional growth and evaluation system. The Matrix
summative rating is to be used for state reporting purposes as required by the ESEA Flexibility Waiver.
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V.

Inquiry Processes
Student Learning and Growth Inquiry Process (SLG Inquiry):
In order to determine an educator’s Professional Growth Plan and resulting summative performance
level, the following must be initiated by the evaluator to determine the summative performance level.
With the educator:
• Collaboratively examine student growth data in conjunction with other evidence including
observation, artifacts and other student and teacher information based on classroom,
school, school district and state-based tools and practices; etc.
• Collaboratively examine circumstances that may include one or more of the following: Goal
setting process including assessment literacy; content and expectations; extent to which
standards, curriculum and assessment are aligned; etc.
The evaluator then decides the respective Professional Growth Plan and if the summative
performance level is a 2 or 3; or a 3 or 4.
Professional Practice and Professional Responsibility Inquiry Process (PP/PR Inquiry):
To determine an educator’s Professional Growth Plan and resulting summative performance level, the
following must be initiated by the evaluator to determine the summative performance level. With the
educator:
• Reexamine evidence and artifacts and an outside evaluator (Supervisor, VP, other district
administer) may be called in
• Educator has the opportunity to provide additional evidence and/or schedule additional
observations with focus on area of need
• Evaluator’s supervisor is notified and inter-rater reliability protocols are revisited
The evaluator then decides the respective Professional Growth Plan and if the summative
performance level is a 2 or 3; or a 3 or 4.

VI.

Aligned Professional Learning
All educators Professional Growth Plans should include aligned professional learning tailored to meet
their individual growth needs.
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Tigard-Tualatin School District
Administrator Evaluation Handbook
Introduction
In accordance with Oregon Senate Bill 290, the Tigard-Tualatin Licensed Evaluation System focuses on skills
that align with the Performance Standards and Indicators for Education Leaders: ISLLC-Based Models.

Philosophy and Process
This evaluation tool was designed collaboratively between administrators and supervisors. Creating this
evaluation tool was guided by the following priorities:
• a collaborative effort
• a developmental/growth-based approach
• a menu of flexible measures available to demonstrate meeting standards
• a practical, reliable, and valid tool for assessing Administrator performance

Aims/Objectives of Evaluation
This handbook outlines an administrator’s evaluation plan that is intended to promote professional growth as
well as provide feedback and guidance for improving professional practice. The approach of this plan is to
develop a culture in which educators are responsible for their continued professional growth and supervisors are
there to support and assist whenever needed by providing timely, informative feedback. The supervisors and the
administrator have different roles but share responsibility for continued professional growth.
The evaluation process is a two-year cycle that includes setting two student learning and growth goals and a
series of observations (informal and formal). At the end of the second year, the administrator will be evaluated
using the Summative Evaluation Rubric (see Appendix F). This rubric consists of six domains:
Domain 1 - The Vision of Learning
Domain 2 - The Culture of Teaching and Learning
Domain 3 - The Management of Learning
Domain 4 - Relationships with the Broader Community to Foster Learning
Domain 5 - Integrity, Fairness and Ethics in Learning
Domain 6 - The Context of Learning
It is therefore recommended that administrators become familiar with the Summative Evaluation Rubric in order
to identify possible areas of growth. These areas may also correspond to an administrator’s two student learning
and growth goals
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Chapter 1: Overview of the Two-Year Evaluation Cycle
Step 1: Fall of year 1, administrators identify goals and plan out how these goals will be measured.
Step 2: Winter/mid-year point, administrators meet with supervisor to assess goal progress.
Step 3: End of year 1, administrators write a self reflection assessing how the first year went with respect to
their goals and make any revisions to their goals and/or methods for year 2.
Step 4: Year 2 parallels year 1; however in May/June of year 2 the administrator will receive a Summative
Evaluation based on the TTSD Performance Standards.

Administrator’s Responsibilities/Timeline

Completed By

Administrator’s
Responsibilities

Required Forms

October

Goal Setting/Revision
Meeting

Goal Setting Form

End of January

Annual Observation
Cycle-First Round

Classroom Observation Form

February

Mid-Year Progress
Meeting

Mid-March

Summative Evaluation
(Probationary Only)

Summative Evaluation Tool

End of May

Annual Observation
CycleSecond Round

Classroom Observation Form

June

End of Year Reflection
Meeting

Self Reflection Form

June (Second Year)

Summative Evaluation
(Contract Only)

Summative Evaluation Tool
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Critical Components of the Two-Year Evaluation Cycle
•

•

•

•
•

Throughout the student learning and growth goal and evaluation process, administrators can present
supporting artifacts of evidence in conjunction with their informal and formal observations, to enhance
their demonstration of meeting any given student-achievement goal and standard.
This tool is designed to foster a growth process with high expectations. This set of tools was created to
support probationary administrators in moving toward Meeting Standards. While it is recognized that
administrators new to the field may initially be performing in the “Developing” category, there is an
expectation that all administrators exhibit continuous growth toward “Meeting” standards.
Achieving “Meets” on any given standard within the Summative Evaluation Rubric is rigorous,
commendable and expected while the distinguished category is meant to help all administrators stretch
to a truly distinguished degree.
This tool is also designed to help foster innovation in teaching, encouraging administrators to expand
their repertoire of strategies.
Although student performance is a part of the evaluative process, student data is meant to inform and
guide administrators in improving their teaching year-to-year. The expectation is that administrators
develop relevant and rigorous student learning and growth goals followed by a method of measuring
these goals with fidelity.

May 18, 2015 TTSD Board Meeting Agenda

Page 147 of 186

Chapter 2: The Goal Process
The foundation of this new evaluation system rests in a deliberate goal setting process. In the Tigard-Tualatin
School District we value the professionalism of our administrators and respect that professional goals will be
primarily focused on student learning and growth.
Professional Growth Goals are essential to an effective evaluation process and are based upon the districtadopted licensed staff standards, and/or Continual Improvement Plan. These goals, written or revised annually,
should be an outgrowth of the educator’s self-assessment, the last evaluation summary, and as a result of a
discussion between the educator and supervisor.

Creating Goals
All TTSD administrators are expected to establish two student learning and growth goals, focused on growth
gains, using the following process:
• Reflect on previous years’ professional practices and student learning growth. Summarize the end of
the year data that supports the outcomes of your work.
• Identify areas to improve or modify. Overall, what worked, or what should be refined? How can these
results support future professional growth?
• Choose an appropriate measure from the table below.
• Refine goals to SMART format (Specific, Measurable, Attainable, Results Oriented, and Timely).
• Complete TTSD Goal Setting Form (See Appendix B)
• Meet with your supervisor to finalize your goals.

Categories of Goals, Measures and Examples
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SMART Goal Guide
All goals should be SMART-Specific, Measurable, Attainable, Results-Oriented, and Timely.
SPECIFIC: Know precisely what you want to achieve. To set a specific goal considers the following:
Who is involved?
What do I want to accomplish?
Establish time frame
Identify requirements and constraint
Specific reasons for establishing this goal
Identify the purpose or benefits of accomplishing the goal
MEASURABLE: Establish concrete criteria for measuring progress toward the attainment of each
goal you set. When you measure your progress, you stay on track, reach your target dates, and
experience the exhilaration of achievement that spurs you on to continued effort required to reach
your goals. To determine if your goal is measurable, ask questions such as How much? How many?
How will I know when my goal is accomplished?
ATTAINABLE: When you identify goals that are most important to you, you begin to figure out ways
you can make them come true. Rather than setting lofty but unreachable goals, stretch yourself, but at
the same time be reasonable. You can attain most any goal you set when you plan your steps wisely
and establish a time frame that allows you to carry out those steps. Goals that may have seemed far
away and out of reach eventually move closer and become attainable, not because your goals shrink
but because you grow and expand to match them.
RESULTS: The goal focuses on the intended results. The goal states what the results will be and
how it will be measured. The general results of the professional growth goal impact student learning
and this portion of the goal describes how it is impacted.
TIMELY: Goals with no timeline might as well be no goals at all, because you will have little incentive
to achieve them. Setting a realistic time-frame for your goals helps you maintain momentum and
follow through with the completion of your tasks.
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Chapter 3: Summative Evaluation Process
The Tigard-Tualatin Administrator Evaluation System represents a collaborative process that combines the
required elements as detailed below, with professional teaching standards defined by district
representatives. This evaluation system is unique to our district, representing our values, while meeting the
requirements as determined by the State of Oregon.

Requirements:
By law, administrator evaluations must include multiple measures from all three categories of evidence:
1. Professional Practice – Evidence of the quality of administrator’s support of student learning based
on the day to day leadership actions.
2. Professional Responsibilities – Administrator’s progress toward their own goals and contribution to
school-wide goals
Examples—Portfolios, goal setting, meeting minutes
3. Student Learning and Growth—Evidence of administrator’s contribution to student learning and
growth.

Evaluation
At the end of the evaluation cycle, every administrator will receive a formal summative evaluation from his/her
supervisor using the Tigard-Tualatin Administrator Evaluation System. This document, based on the TTSD
Professional Standards Rubric, breaks down twenty-two standards of performance into the following six
domains:
Domain 1 - The Vision of Learning
Domain 2 - The Culture of Teaching and Learning
Domain 3 - The Management of Learning
Domain 4 - Relationships with the Broader Community to Foster Learning
Domain 5 - Integrity, Fairness and Ethics in Learning
Domain 6 - The Context of Learning
The administrator is evaluated on each standard and his/her performance is marked in one of the four levels of
performance: Unsatisfactory, Developing Towards Standard, Meets Standard, and Distinguished. For each
domain, the supervisor will provide written feedback to include justification for the specific evaluation and citing
of observed/recorded evidence.

Input
As described above, administrators will collect evidence from a variety of sources to be included in the
evaluation. Administrators may be solicited to provide input to support marks and will also be given the
opportunity to respond to or rebut recorded information.

Self-Assessment
Administrators may be given the option to complete a self-assessment on their progress on each standard. SelfAssessment forms are not a required element of the evaluation process.

Timing
For contract administrators, this evaluation occurs at the end of year two. Information from this evaluation
can be used in goal setting for the following cycle.
For probationary administrators, the evaluation will be completed annually during each of the first three years
of employment. This process concludes by March 1st to facilitate reporting to the school board for contract
renewal decisions. If the evaluation can negatively impact future employment, the process may be extended to
the end of the school year.
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Appendices
A.
B.
C.
D.
E.

TTSD Performance Standards
TTSD Professional Goal Setting and Self Reflection Administrator Template
Performance Levels
5 Steps to Improving your Performance
Oregon Matrix Model for Summative Evaluations
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Appendix A: Performance Standards
Domain 1: The Vision of Learning
An administrator is an educational leader who promotes the success of all students by facilitating the development, articulation, implementation, and
stewardship of a vision of learning that is shared and supported by the school community.
PERFORMANCE LEVEL

Standard

Unsatisfactory

Developing Toward
Standard

1.1 Communication and
actions consistently
demonstrate a clear belief
that all children will learn
regardless of poverty, race
or disability.

Communication and actions
rarely demonstrate the belief
that all children will learn
regardless of poverty, race or
disability.

Inconsistent communication
and actions demonstrate an
unclear belief that all children
will learn regardless of
poverty, race or disability.

Communication and actions
consistently demonstrate a
clear belief that all children
will learn regardless of
poverty, race or disability.

Communication and actions
consistently demonstrate a
clear belief that all children
will learn regardless of
poverty, race or disability
and advocates for, nurtures
and sustains a school culture
that demonstrates the belief
that all children will learn.

1.2 Stakeholders are
meaningfully engaged in
implementing the school
and/or district mission and
vision.

There is little to no evidence
that stakeholders are
engaged in implementing the
school and/or district mission
and vision.

Stakeholders are
inconsistently engaged in
implementing the school
and/or district mission and
vision.

Stakeholders are
meaningfully engaged in
implementing the school
and/or district mission and
vision.

Stakeholders are
meaningfully engaged in
implementing the school
and/or district mission and
vision and data collection is
actively and effectively used
to monitor and adjust actions.

1.3 The Continuous
Improvement Plan is
designed to improve the
achievement of all students
and close the racial
achievement gap.

There is little to no evidence
that the Continuous
Improvement Plan is
designed to improve the
achievement of all students
and close the racial

There is some evidence that
the Continuous Improvement
Plan is designed to improve
the achievement of all
students and close the racial
achievement gap.

The Continuous Improvement
Plan is designed to improve
the achievement of all
students and close the racial
achievement gap.

The Continuous Improvement
Plan is designed to improve
the achievement of all
students and close the racial
achievement gap and is
dynamic and strongly

Meets Standard

Distinguished

TTSD	
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achievement gap.

connected to the District
Strategic Plan.

Potential Sources of Evidence:

•

Written and oral examples demonstrate use of Courageous
Conversations tools and protocols to engage staff and community in
conversations about race

•

Evidence of systemic counseling of students of color to take
advanced coursework and engage in school leadership activities

•
•
•

Documented use of Oregon Leadership Network LEAD tool

•
•

Master schedule

School-based Continual Improvement Plan
Documentation that shows alignment of school or department goals
to district mission, vision and district strategic plan
Disaggregated student achievement data via effective use of
technology systems

Potential Guiding Questions:
•
Does the administrator use the 4 agreements and 6 conditions to
engage in Courageous Conversations that isolate race in decision
making?
•
Does the administrator demonstrate that he/she recognizes the will,
skill, knowledge and capacity of self and staff members?
•
Does the administrator carry on reflective conversations with staff
and provide necessary supports to engage them in self-reflection
and help them develop an understanding of the needs of all
students?
•
Does the administrator regularly involve internal stakeholders in
review of the plan to monitor its effectiveness for all students?
•
Does the administrator actively and effectively use data to monitor
and adjust to meet the mission and vision?

TTSD	
  Administrative	
  Performance	
  Standard	
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Domain 2: The Culture of Teaching and Learning
An educational leader promotes the success of every student by advocating for, nurturing, and sustaining a school culture and instructional program conducive
to student learning and staff professional growth.

Standard

Unsatisfactory

Developing	
  Toward	
  
Standard

Distinguished
Meets	
  Standard

2.1 Effectively monitors
instruction to ensure
district-approved
curriculum and researchbased practices are
implemented.

Rarely monitors instruction to
ensure district-approved
curriculum and researchbased practices are
implemented.

Ineffectively monitors
instruction to ensure districtapproved curriculum and
research-based practices are
implemented.

Effectively monitors
instruction to ensure districtapproved curriculum and
research-based practices are
implemented.

Effectively monitors
instruction to ensure districtapproved curriculum and
research-based practices are
implemented and provides
differentiated professional
development opportunities
and support for staff.

2.2 Implements effective
professional development
aligned with the school’s
Continuous Improvement
Plan.

Rarely implements effective
professional development
aligned with the school’s
Continuous Improvement
Plan.

Inconsistently implements
effective professional
development aligned with the
school’s Continuous
Improvement Plan.

Implements effective
professional development
aligned with the school’s
Continuous Improvement
Plan.

Implements effective
professional development
aligned with the school’s
continuous improvement plan
and year-long professional
development scope and
sequence incorporates staff
input and empowers staff to
lead as appropriate.

2.3 Ensures teachers are
afforded consistent time
for collaboration.

Teachers are not afforded
time for collaboration.

Teachers have inconsistent
time for collaboration.

Ensures teachers are afforded
consistent time for
collaboration.

Ensures teachers are afforded
consistent time for
collaboration and builds and
maintains highly -functioning
teams who effectively use
data and design instruction to
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meet the needs of all
students.
2.4 Effectively utilizes
district-adopted
evaluation systems to
supervise and support
staff.

There is little or no evidence
of use of district-adopted
evaluation systems to
supervise and support staff.

Ineffectively utilizes districtadopted evaluation systems
to supervise and support
staff.

Effectively utilizes districtadopted evaluation systems
to supervise and support
staff.

Effectively utilizes districtadopted evaluation systems
to supervise and support staff
and specifies key strengths
and areas in need of
improvement. Supports
individualized professional
development to meet those
needs.

2.5 Consistently and
effectively articulates
academic expectations
and standards to staff,
students and parents.

Rarely articulates academic
expectations and standards to
staff, students and parents.

Inconsistently and/or
ineffectively articulates
academic expectations and
standards to staff, students
and parents.

Consistently and effectively
articulates academic
expectations and standards to
staff, students and parents.

Consistently and effectively
articulates academic
expectations and standards to
staff, students and parents
and staff, students and
parents regularly engage in
discussions about academic
expectations and standards.

2.6 Ensures grading
separates behavior and
academics and informs
students and parents
about progress toward
proficiency in academic
standards.

Little growth is evident
among teachers to ensure
grading separates behavior
and academics and informs
students and parents about
progress toward proficiency
in academic standards.

Some growth is evident
among teachers to ensure
grading separates behavior
and academics and informs
students and parents about
progress toward proficiency
in academic standards.

Ensures grading separates
behavior and academics and
informs students and parents
about progress toward
proficiency in academic
standards.

Ensures grading separates
behavior and academics and
informs students and parents
about progress toward
proficiency in academic
standard and builds staff
capacity to implement
proficiency practices through
ongoing professional
development opportunities.
Teachers are empowered to
lead and facilitate
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professional development.

2.7 Consistently promotes
and supports effective use
of varied assessment data
to make instructional
decisions.

Rarely promotes and supports
use of assessment data to
make instructional decisions.

Inconsistently promotes and
supports effective use of
assessment data to make
instructional decisions.

Consistently promotes and
supports effective use of
varied assessment data to
make instructional decisions.

Consistently promotes and
supports effective use of
varied assessment data to
make instructional decisions
and all instructional decisions
are data-based. Models,
facilitates and promotes
leadership in others to ensure
effective, ongoing use of
data.

2.8 Effectively uses data
and district tools to
monitor and communicate
student progress with
stakeholders.

There is little or no evidence
of using data and district
tools to monitor and
communicate student
progress with stakeholders.

Ineffectively uses data and
district tools to monitor and
communicate student
progress with stakeholders.

Effectively uses data and
district tools to monitor and
communicate student
progress with stakeholders.

Effectively uses data and
district tools to monitor and
communicate student
progress with stakeholders
and promotes staff use of
technology to access student
achievement data and
effectively communicate with
students and parents.

Potential Sources of Evidence:

•
•
•
•
•
•
•
•

Observation schedule/plan for staff
Data from classroom observations
Staff evaluations
School-wide professional development plan
Continuous Improvement Plan
Staff goal setting
Recognition of staff and students
Student report cards/grading information

Potential Guiding Questions:
•
Does the administrator monitor and evaluate instruction using researchbased practices?
•
Does the administrator use formative and summative assessment data
to inform continuous student achievement?
•
Does the administrator collaborate with teachers to set and monitor
professional goals based on student learning?
•
Is there evidence the administrator identifies and actively works with
marginally performing teachers?
•
Does the administrator ensure teachers are afforded time for
collaboration by scheduling, setting expectations, supporting, and
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Formative/summative student data analysis, plan demonstrating data
was used to make instructional decisions

•

•

Disaggregated student achievement data via effective use of
technology systems

•

•

Use of innovative technology such as videos, blogs, podcasts, social
media

•

•

•
•
•
•

monitoring Student Achievement Teams?
Is there evidence that professional development is aligned with the
school CIP and based on student data and staff assessed needs?
How does the administrator embed professional development in the
day-to-day work of the school?
Does the administrator clearly articulate academic expectations to staff,
students and parents?
How does the administrator ensure research-based strategies are
regularly applied to targeted needs and differentiation of instruction?
Is there evidence students recognize standards as learning targets and
can communicate their progress toward targets?
Does the administrator demonstrate ability to use data and district tools
to monitor and share student progress with teachers?
Does the administrator ensure sufficient communication, training,
resources, and accountability to effectively implement instructional
initiatives?
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Domain 3: The Management of Learning
An educational leader promotes the success of every student by ensuring management of the organization, operations, and resources for a safe, efficient, and
effective learning environment.
PERFORMANCE LEVEL
Standard

Unsatisfactory

Developing Toward
Standard

Meets Standard

Distinguished

3.1 Consistently follows
district policies and
procedures. Effectively
accesses support and
demonstrates leadership,
especially in crisis
situations.

Lacks understanding and/or
fails to follow district
protocols and procedures.

Learning and attempts to
follow district protocols and
procedures.

Consistently follows district
policies and procedures.
Effectively accesses support
and demonstrates leadership,
especially in crisis situations.

Consistently follows district
policies and procedures.
Effectively accesses support
and demonstrates leadership,
especially in crisis situations
and promotes understanding
and adherence to policies and
procedures in others.

3.2 Effectively operates
within budget and fiscal
guidelines and directs
resources toward
teaching and learning.

Rarely operates within budget
and fiscal guidelines.

Ineffectively operates within
budget and fiscal guidelines.

Effectively operates within
budget and fiscal guidelines
and directs resources toward
teaching and learning.

Meets standard and
successfully manages multiple
budgets while
communicating with others
about the importance of
allocating resources toward
teaching and learning.

3.3 Effectively
collaborates to ensure
that the facility is

Rarely collaborates to ensure
that the facility is maintained
in a clean and orderly fashion

Inconsistently collaborates to
ensure that the facility is
maintained in a clean and

Effectively collaborates to
ensure that the facility is
maintained in a clean and

Meets standard and clearly
communicates expectations
to staff and students

TTSD	
  Administrative	
  Performance	
  Standard	
  

	
  

May 18, 2015 TTSD Board Meeting Agenda

Page 159 of 186

maintained in a clean and
orderly fashion with
attention to safety.

with attention to safety.

orderly fashion with attention
to safety.

orderly fashion with attention
to safety.

regarding their role in
maintaining the facility.
Collaborates closely with
facilities services staff and
encourages community
support for care of the
facility.

3.4 Effectively facilitates
and implements a schoolwide behavior support
plan to ensure student
success.

There is little or no evidence
of an effective school-wide
behavior support plan to
ensure student success.

Ineffectively facilitates and
implements a school-wide
behavior support plan to
ensure student success.

Effectively facilitates and
implements a school-wide
behavior support plan to
ensure student success.

Meets standard and engages
the school community to
develop and implement the
school-wide behavior support
plan to ensure student
success.

3.5 Consistently ensures
that instructional time is
protected to support
student learning.

Rarely ensures that
instructional time is protected
to support student learning.

Inconsistently ensures that
instructional time is protected
to support student learning.

Consistently ensures that
instructional time is protected
to support student learning.

Consistently ensures that
instructional time is protected
to support student learning
and engages staff in
collaborative planning to
maximize available time for
instruction and considers
schoolwide impact as
appropriate.

3.6 Effectively develops
and communicates a
comprehensive schedule
for meetings and
trainings with planned
agendas.

Rarely develops and
communicates a
comprehensive schedule for
meetings and trainings with
planned agendas.

Ineffectively develops and
communicates a
comprehensive schedule for
meetings and trainings with
planned agendas.

Effectively develops and
communicates a
comprehensive schedule for
meetings and trainings with
planned agendas.

Effectively develops and
communicates a
comprehensive schedule for
meetings and trainings with
planned agendas and
intentionally promotes a
culture of professional use of
work time and teacher
collaboration that is focused
on instruction.
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Potential Sources of Evidence:
•
Master Schedule
•
Continuous Improvement Plan
•
Crisis Management Plan
•
Safety Committee minutes

•
•
•
•
•
•
•
•
•
•

Schoolwide Behavior Support Plan and tiered intervention plan
Meeting Schedules, Notes and Agendas
Behavioral data
Incident Reports
Surveys
SET Report
SWIS data
Building Budget
Financial Reports
Effective use of appropriate technologies
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Domain 4: Relationships with the Broader Community to Foster Learning:

An educational leader promotes the

success of every student by collaborating with staff, families and community members, responding to diverse community interests and needs, and mobilizing
community resources.
PERFORMANCE LEVEL
Standard

Unsatisfactory

Developing Toward
Standard

Meets Standard

Distinguished

4.1 Effectively engages
the diverse community to
build relationships in
support of the needs of
the school or district.

Rarely engages the diverse
community to build
relationships in support of the
needs of the school or
district.

Ineffectively engages the
diverse community to build
relationships in support of the
needs of the school or
district.

Effectively engages the
diverse community to build
relationships in support of the
needs of the school or
district.

Effectively engages the
diverse community to build
relationships in support of the
needs of the school or district
and actively seeks multiple
perspectives from a variety of
student and parent groups.
Parents and students of color
serve in leadership roles.

Potential Sources of Evidence:
•
Technology and media used to engage diverse community

•
•
•
•
•
•

Written and oral communication is accessible for all groups
Copy of parent involvement flyers/brochures for parent nights, family dinners
Outreach to community groups and organizations
Parent Surveys
Participation in parent and community meetings and events
Continual Improvement Plan
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Domain 5: Integrity, Fairness and Ethics in Learning:

An educational leader promotes the success of every student by

acting with integrity, fairness, and in an ethical manner.
PERFORMANCE LEVEL
Developing Toward
Standard

Standard

Unsatisfactory

Meets Standard

Distinguished

5.1 Consistently models and
promotes the success of every
student by acting with
integrity, fairness and in an
ethical manner.

Rarely models and promotes the
success of every student by
acting with integrity, fairness and
in an ethical manner.

Inconsistently models and
promotes the success of every
student by acting with integrity,
fairness and in an ethical
manner.

Consistently models and
promotes the success of every
student by acting with integrity,
fairness and in an ethical
manner.

Consistently models and
promotes the success of every
student by acting with integrity,
fairness and in an ethical manner
and consistently teaches and
recognizes others.

5.2 Effectively utilizes
culturally responsive skills
and equitable practices.

Rarely utilizes culturally
responsive skills and equitable
practices.

Ineffectively utilizes culturally
responsive skills and equitable
practices.

Effectively utilizes culturally
responsive skills and equitable
practices.

Effectively utilizes culturally
responsive skills and equitable
practices and develops and
implements programs to address
inequities within the school
community.

5.3 Consistently considers
multiple perspectives as part
of decision-making.

Rarely considers multiple
perspectives as part of decisionmaking.

Inconsistently considers multiple
perspectives as part of decisionmaking.

Consistently considers multiple
perspectives as part of decisionmaking.

Consistently considers multiple
perspectives as part of decisionmaking and considers
consequences of decisions on
students of color, anticipates
resistance and adapts leadership
strategies to the situation.

Potential Sources of Evidence
•
Professional Goals
•
Professional development plan
•
Continuous Improvement Plan
•
Transformational Equity Plan

TTSD	
  Administrative	
  Performance	
  Standard	
  

	
  

May 18, 2015 TTSD Board Meeting Agenda

Page 163 of 186

•
•
•
•
•

Execution of Effective Behavior Support Plan
Artifacts from professional development
Site Council minutes
Evidence from school-wide committees and activities
Student achievement and behavior data

•
•

Observations

•
•

Staff Feedback
Surveys
Oregon Leadership Network LEAD tool
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Domain 6: The Context of Learning:

An educational leader promotes the success of every student by understanding, responding to, and

influencing the larger political, social, economic, legal, and cultural context.
PERFORMANCE LEVEL
Unsatisfactory

Standard
6.1 Effectively interacts
and collaborates with
outside organizations and
decision makers to
influence student success
and equity.

Rarely interacts and
collaborates with community
organizations and decision
makers to influence student
success and equity.

Developing Toward
Standard
Ineffectively interacts and
collaborates with community
organizations and decision
makers to influence student
success and equity.

Meets Standard
Effectively interacts and
collaborates with community
organizations and decision
makers to understand,
respond and influence
equitable practice for the
success of all students.

Distinguished
Meets standard and actively
seeks opportunities to
interact and collaborate with
community organizations and
decision makers to ensure
equitable practice for the
success of all students.

Potential Sources of Evidence:

•
•
•
•
•
•
•
•

Parent and Community Feedback
Media
Legislative advocacy
State or Federal reporting
Community advocacy
School and district communications/websites
Artifacts of volunteer activities
Transformational Equity Plan
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Appendix B: Goal Setting and Self Reflection
PROFESSIONAL	
  GOAL	
  SETTING	
  AND	
  SELF	
  REFLECTION	
  
ADMINISTRATOR	
  TEMPLATE	
  
	
  
	
  
	
  

Administrator	
  
Work	
  Location	
  
Supervisor	
  

	
  
	
  
	
  

	
  
	
  

This	
  form	
  is	
  to	
  be	
  used	
  by	
  administrators	
  to	
  reflect	
  on	
  their	
  current	
  practice,	
  establish,	
  monitor	
  and	
  refine	
  
goals	
  targeted	
  towards	
  improved	
  student	
  learning	
  and	
  growth.	
  	
  Goals	
  established	
  in	
  year	
  one	
  of	
  the	
  
evaluation	
  cycle	
  may	
  be	
  continued	
  during	
  year	
  two	
  after	
  being	
  reviewed	
  and	
  updated	
  by	
  the	
  Administrator	
  
and	
  approved	
  by	
  the	
  supervisor.	
  	
  	
  Each	
  goal	
  should	
  be	
  written	
  as	
  a	
  SMART	
  goal:	
  
• Specific	
  –	
  Does	
  the	
  goal	
  specifically	
  state	
  the	
  area	
  targeted	
  for	
  improvement?	
  
• Measurable	
  –	
  Does	
  the	
  goal	
  specifically	
  state	
  how	
  growth	
  will	
  be	
  measured?	
  
• Attainable	
  –	
  Is	
  the	
  goal	
  realistic?	
  
• Results	
  Oriented	
  –	
  Does	
  the	
  goal	
  focuses	
  on	
  intended	
  results?	
  
• Timely	
  –	
  Does	
  the	
  goal	
  specifically	
  state	
  a	
  timeline	
  for	
  when	
  it	
  will	
  be	
  achieved?	
  

	
  

	
  
	
  
	
  

	
  
Baseline	
  Data	
  

GOAL	
  1	
  

GOAL	
  2	
  

	
  

	
  

	
  

	
  

	
  

	
  

	
  

	
  

	
  

	
  

What	
  data	
  have	
  I	
  reviewed	
  to	
  
establish	
  this	
  goal?	
  

SMART	
  Goal	
  
Goal-‐Setting	
  -‐	
  Year	
  1	
  

Provide	
  a	
  SMART	
  goal	
  statement.	
  
	
  

Evidence	
  
Identify	
  evidence	
  that	
  will	
  support	
  
progress	
  made	
  towards	
  
accomplishment	
  of	
  this	
  goal.	
  	
  Refer	
  
to	
  sources	
  of	
  evidence	
  on	
  the	
  TTSD	
  
Performance	
  Standards	
  Rubric	
  for	
  
suggestions.	
  

Actions	
  
List	
  specific	
  actions	
  that	
  you	
  will	
  
take	
  in	
  order	
  to	
  achieve	
  this	
  goal.	
  
	
  

Professional	
  Growth:	
  
What	
  do	
  I	
  need	
  to	
  learn	
  in	
  order	
  to	
  
meet	
  my	
  goal?	
  
	
  
What	
  skills	
  do	
  I	
  need	
  to	
  develop	
  in	
  
order	
  to	
  meet	
  my	
  goal?	
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Resources	
  and	
  Support:	
  

	
  

	
  

Date:	
  

Supervisor	
  Signature:	
  

What	
  resources	
  and	
  support	
  do	
  I	
  
need	
  to	
  meet	
  my	
  SMART	
  goal?	
  
	
  
Administrator	
  Signature:	
  

Mid-‐Year	
  Review	
  -‐	
  
Year	
  1	
  

	
  
	
  
	
  
	
  

Collaborative	
  Mid-‐Year	
  
Goal	
  Review	
  

	
  

	
  

	
  

	
  

Summarize	
  progress	
  made	
  to	
  date.	
  	
  

Strategy	
  Modification	
  
What	
  adjustments	
  need	
  to	
  be	
  made	
  
to	
  my	
  strategies?	
  
	
  
Are	
  additional	
  resources	
  needed	
  to	
  
support	
  this	
  goal?	
  
Administrator	
  Signature:	
  

Date:	
  

Supervisor	
  Signature:	
  

Date:	
  

Data	
  Summary	
  

	
  

	
  

Reflection	
  on	
  Results	
  

	
  

	
  

Next	
  Steps	
  

	
  

	
  

Self	
  Reflection	
  -‐	
  Year	
  1	
  

	
  
	
  
	
  
	
  

Summarize	
  the	
  end	
  of	
  the	
  year	
  data	
  
that	
  supports	
  the	
  outcomes	
  of	
  your	
  
work.	
  
Overall,	
  what	
  worked,	
  or	
  what	
  
should	
  be	
  refined?	
  
	
  
	
  
Administrator	
  Signature:	
  

Date:	
  

Supervisor	
  Signature:	
  

Date:	
  

	
  
	
  

YEAR	
  2	
  
	
  

Goal-‐Setting	
  -‐	
  Year	
  2	
  

Baseline	
  Data	
  

GOAL	
  1	
  

GOAL	
  2	
  

	
  

	
  

	
  

	
  

	
  

	
  

What	
  data	
  have	
  I	
  reviewed	
  to	
  
establish	
  this	
  goal?	
  

SMART	
  Goal	
  
Provide	
  a	
  SMART	
  goal	
  statement.	
  
	
  

Evidence	
  
Identify	
  evidence	
  that	
  will	
  support	
  
progress	
  made	
  towards	
  
accomplishment	
  of	
  this	
  goal.	
  	
  Refer	
  
to	
  sources	
  of	
  evidence	
  on	
  the	
  TTSD	
  
Performance	
  Standards	
  Rubric	
  for	
  
suggestions.	
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Actions	
  

	
  

	
  

Professional	
  Growth:	
  

	
  

	
  

	
  

	
  

Date:	
  

Supervisor	
  Signature:	
  

List	
  specific	
  actions	
  that	
  you	
  will	
  
take	
  in	
  order	
  to	
  achieve	
  this	
  goal.	
  
	
  
What	
  do	
  I	
  need	
  to	
  learn	
  in	
  order	
  to	
  
meet	
  my	
  goal?	
  
	
  
What	
  skills	
  do	
  I	
  need	
  to	
  develop	
  in	
  
order	
  to	
  meet	
  my	
  goal?	
  
	
  

Resources	
  and	
  Support:	
  
What	
  resources	
  and	
  support	
  do	
  I	
  
need	
  to	
  meet	
  my	
  SMART	
  goal?	
  
	
  
Administrator	
  Signature:	
  

Mid-‐Year	
  Review	
  -‐	
  
Year	
  2	
  

	
  
	
  
	
  
	
  

	
  

	
  

Strategy	
  Modification	
  

	
  

	
  

Administrator	
  Signature:	
  

Date:	
  

Data	
  Summary	
  

	
  

	
  

	
  

	
  

	
  

	
  

Collaborative	
  Mid-‐Year	
  
Goal	
  Review	
  
Summarize	
  progress	
  made	
  to	
  date.	
  	
  
What	
  adjustments	
  need	
  to	
  be	
  made	
  
to	
  my	
  strategies?	
  
	
  
Are	
  additional	
  resources	
  needed	
  to	
  
support	
  this	
  goal?	
  

Supervisor	
  Signature:	
  

Date:	
  

Self	
  Reflection	
  -‐	
  Year	
  2	
  

	
  
	
  
	
  
	
  

Summarize	
  the	
  end	
  of	
  the	
  year	
  data	
  
that	
  supports	
  the	
  outcomes	
  of	
  your	
  
work.	
  

Reflection	
  on	
  Results	
  
Overall,	
  what	
  worked,	
  or	
  what	
  
should	
  be	
  refined?	
  

Next	
  Steps	
  
	
  
	
  
Administrator	
  Signature:	
  

Date:	
  

Supervisor	
  Signature:	
  

Date:	
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Appendix C: Performance Levels
Differentiated Performance Levels
For Administrator Evaluations
Oregon’s
framework for evaluation is designed to assess teacher and administrator performance with respect to the
Model Core Teaching Standards and Educational Leadership/Administrator Standards (i.e., standards of p
rofessional practice). To assess performance, evaluators use a rubric. Rubrics are scoring tools that descr
ibe characteristics of practice or artifacts at different performance levels.
Rubrics are designed with differentiated performance levels and performance descriptors.
Performance descriptors are observable and measurable statements of educator actions and behaviors tha
t serve as the basis for identifying the level of teaching or administrative performance. They contain desc
riptors at each performance level illustrating the types of performance expected at a given level under a
given standard of practice. Research indicates that using a rubric with four levels and clear descriptors w
ill result in a more objective rating of performance. Descriptors can be used to guide individuals toward i
mproving their practice at the next performance level.
Rubrics are designed to help educators and evaluators (1) develop a consistent, shared
understanding of what proficient performance looks like in practice, (2) develop a common
terminology and structure to organize evidence, and (3) make informed professional judgments
about formative and summative performance ratings on each Standard and overall.
Oregon’s evaluation framework uses a rating scale based on four performance levels: Level 1
(lowest) to Level 4 (highest). Definitions of each performance level are described in Table 1 below.
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Appendix D: Steps to Improving Your Performance
(As adapted from the USMC Performance Evaluation System)

5 Steps to Improving Your Performance
Although the Tigard-Tualatin Licensed Evaluation System is designed to observe and report
your performance, there are 5 steps you can take that are virtually guaranteed to improve your
evaluations.
Step 1. Start out by reading the performance evaluation manual. Understanding how the
process works is key to making it work for you. Pay particular attention to the appropriate
evaluation form for your position.
Step 2. Communicate. Talk with your administrator about your performance. You should go over
the rubric line by line to determine expectations. Ask your administrator for their advice on how
to improve your evaluation and get the highest marks possible.
Step 3. Be Opportunistic. Take every opportunity you can to demonstrate the level of
performance that your administrator suggested. Be sure to take the initiative and show that you
are committed to performing at the highest level.
Step 4. Record your personal performance/evidence when appropriate. Keeping a performance
diary might be helpful, noting the times and situations when you demonstrate specific skills,
initiative, leadership, and performance your supervisor has suggested.
Step 5. Evaluate yourself. Complete your own evaluation on a blank rubric and be sure to
include evidence and support information. After all it is your career, and you are the only one
who knows exactly what you have accomplished during the evaluation period. Submit your
documentation to your administrator.
Your administrator has to monitor you and your coworker’s performance throughout the entire
evaluation period. It is nearly impossible for an administrator to remember every detail about
your performance. By following these 5 steps you will make your administrator's job easier, and
when you make their job easier it can't help but to make your evaluation a better reflection of
your performance.
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Appendix E: Matrix for Summative Evaluations
(As adapted from the Oregon Department of Education, October 2014 ESEA Waiver was approved by U.S.
Department of Education October 2014)

	
  
In the Oregon Matrix, Professional Practice (PP) and Professional Responsibilities (PR) intersects with
Student Learning and Growth (SLG) culminating in a Professional Growth Plans (Facilitative, Collegial,
Consulting, Directed) and summative performance level. When there is a discrepancy between the
PP/PR level and SLG level, further inquiry is triggered to explore and understand the reasons for the
discrepancy in order to then determine the Professional Growth Plan and corresponding summative
performance level.
	
  
COLLEGIAL

FACILITATIVE or
COLLEGIAL

Y-‐AXIS:	
  Combined	
  Rating	
  on	
  Professional	
  Practice	
  and	
  Professional	
  
Responsibilities	
  (PP/PR)	
  

Focus on SLG Goals

LEVEL 4
Distinguished
(Highest)

Focus on SLG Goals
Determined post inquiry

*SLG INQUIRY
due to LOW level of
fidelity between
measures

*SLG INQUIRY
due to only SOME level of
fidelity between measures
3 or 4

FACILITATIVE

FACILITATIVE

GOOD level of fidelity
between measures

HIGHEST level of fidelity
between measures

4

3

COLLEGIAL or
CONSULTING
Focus on SLG Goals
Determined post inquiry

LEVEL 3
Meets
Standard

4

COLLEGIAL

COLLEGIAL

COLLEGIAL

GOOD level of fidelity
between measures

HIGHEST level of fidelity
between measures

GOOD level of fidelity
between measures

*SLG INQUIRY
due to SOME level of
fidelity between
measures

3

3

3

2 or 3

CONSULTING
LEVEL 2
Developing
Toward
Standard

CONSULTING

CONSULTING

COLLEGIAL or
CONSULTING
Determined post inquiry

GOOD level of fidelity
between measures

HIGHEST level of fidelity
between measures

2

DIRECTED

GOOD level of fidelity
between measures

2

DIRECTED

*PP/PR INQUIRY
due to only SOME level of
fidelity between measures
2

CONSULTING or
DIRECTED

2 or 3

CONSULTING

Determined post inquiry

LEVEL 1
Unsatisfactory
(Lowest)

HIGHEST level of fidelity
between measures

GOOD level of fidelity
between measures

1

*PP/PR INQUIRY
due to only LOW level of
fidelity between measures

1 or 2

1
LEVEL 2

LEVEL 1

*PP/PR INQUIRY
due to only SOME level of
fidelity between measures

LEVEL 3

(Lowest)

2
LEVEL 4
(Highest)

X-‐AXIS:	
  Rating	
  on	
  Student	
  Learning	
  and	
  Growth	
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*Ratings in these areas require an inquiry process in order to determine a summative performance level and
Professional Growth Plan.

COMPONENTS OF THE MATRIX
This is the process used by administrators to determine an educator’s summative evaluation score as
prescribed by the State of Oregon, 2014 and the ESEA Waiver that was approved by the U.S.
Department of Education in October 2014.
I.
Y-Axis: Professional Practice and Professional Responsibilities (PP/PR)
First, the evaluator will determine the combined performance level for PP/PR based on data from the
district’s rubric. The evaluator will then:
1. Add up all component scores to get the total points possible;
2. Divide by the number of components (based on the # of components in the rubric);
3. Get a rating between 1 and 4 for PP/PR;
4. Use the following thresholds to determine PP/PR level:
3.6 - 4.0 = 4 PP/PR
2.81-3.59 =3 PP/PR
1.99 – 2.8 = 2 PP/PR*
< 1.99 = 1 PP/PR
*PP/PR Scoring Rule: If the educator scores two 1’s in any PP/PR component and
his/her average score falls between 1.99-2.499, the educator’s performance level
cannot be rated above a 1.
5. Find the PP/PR performance level (1-4) on the Y-axis of the matrix.
II.

X-Axis: Student Learning and Growth (SLG)
After the educator’s PP/PR performance level is determined, their Professional Growth Plan and
summative performance level is then found by looking at the educator’s rating on SLG goals. The
level of performance on SLG will be determined by scoring the SLG goals using the Oregon SLG
Goal scoring rubric (see page 23). All educators will set two SLG goals annually. Educators on a
two year evaluation cycle will select two of the four goals collaboratively with their evaluator to be
included in their summative evaluation. Math and ELA teachers (grades 3-8 and 11) and
administrators must use Category 1 assessments for one of the two goals.
1.
2.
3.
4.

Score the SLG goals using the SLG Scoring Rubric;
Get a rating between 1 and 4 for SLG;
Use the thresholds below to determine SLG level;
Find the SLG performance level (1-4) on the X-Axis of the matrix.

Level 4
You must score:
• 4 on both goals

Level 3
You could score:
• 3 on both goals, or
• 3 on one goal & 4
on one goal, or
• 4 on one goal & 2
on one goal

Level 2
You could score:
• 2 on both goals,
or
• 2 on one goal & 3
on one goal, or
• 3 on one goal & 1
on one goal, or
• 4 on one goal & 1
on one goal

Level 1
You could score:
• 1 on both goals,
or
• 1 on one goal & 2
on one goal
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III.

Scoring Student Learning and Growth (SLG) Goals
SLG goals are detailed, measurable goals for student academic growth aligned to standards and
developed by educators and their supervisors. They are rigorous, yet attainable goals. SLG goals define
which students and/or student subgroups are included in a particular goal, how their progress will be
measured during the instructional time period. SLG goals are growth goals, not achievement goals.
Growth goals hold all students to the same standards but allow for various levels of learning and growth
depending on where the students’ performance level is at the start of the course/class. The educator
sets two annual SLG goals between which all students in a class or course are included.
The following tools are used to score SLG goals to determine the educator’ impact on SLG in the
summative evaluation.
SLG Quality Review Checklist
Before SLG goals are used in teacher and administrator evaluations, this checklist should be used in in
order to approve them. For an SLG goal to be approved, all criteria must be met.
Baseline Data
Is baseline data used to make data-driven decisions for the SLG goal, including the
most recent student information from past assessments and/or pre-assessment
results?
Student Learning and Growth Goals
Is the SLG goal written as a “growth” goals vs. “achievement” goal? (i.e. growth
goals measure student learning between two or more points in time and achievement
goals measure student learning at only one point in time.)
Does the SLG goal describe a “target” or expected growth for all students, tiered or
differentiated as needed based on baseline data?
Rigor of Goals
Does the goal address relevant and specific knowledge and skills aligned to the
course curriculum based on state or national content standards?
Is the SLG goal measurable and challenging, yet attainable?

Yes

No

SLG Scoring Rubric
This SLG scoring rubric is used for scoring individual SLG goals based on evidence submitted by the
teacher and supervisor/evaluator. This rubric applies to both teacher and administrator evaluations.

Level 4
(Highest)

Level 3

This category applies when approximately 90% of students met their target(s) and
approximately 25% of students exceeded their target(s). This category should only
be selected when a substantial number of students surpassed the overall level of
attainment established by the target(s). Goals are very rigorous yet attainable, and
differentiated (as appropriate) for all students.
This category applies when approximately 90% of students met their target(s).
Results within a few points, a few percentage points, or a few students on either side
of the target(s) should be considered “met”. The bar for this category should be high
and it should only be selected when it is clear that all or almost all students met the
overall level of attainment established by the target(s). Goals are rigorous yet
attainable and differentiated (as appropriate) for all students.
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Level 2

Level 1
(Lowest)

This category applies when 70-89% of students met their target(s), but those that
missed the target missed by more than a few points, a few percentage points or a
few students. Goals are attainable but might not be rigorous or differentiated (as
appropriate) for all students.
This category applies when less than 70% of students meet the target(s). If a
substantial proportion of students did not meet their target(s), the SLG was not met.
Goals are attainable, but not rigorous.
This category also applies when results are missing or incomplete.

IV.

Final Summative Performance Level and Professional Growth Plan
Taking the performance levels for professional practice and professional responsibilities (PP/PR) and
student learning and growth (SLG) find where the X-Axis intersect with the Y-Axis on the matrix. The
PP/PR will then be compared to the SLG to determine the educator’s Professional Growth Plan and
overall summative performance level. The four types of Professional Growth Plans are defined as
follows:
Facilitative - The educator leads the conversation and with the evaluator chooses the focus of the
Professional Growth Plan and professional goal(s) as the educator and evaluator collaborate on the
plan/professional growth goal(s). If the educator had a SLG performance level 2, the
plan/professional goal(s) must also include a focus on increasing the educator’s overall aptitude in
this measure.
Collegial - The educator and evaluator collaboratively develop the educator's Professional Growth
Plan/professional goal(s). If the educator had a SLG performance level 1 or 2, the plan/professional
goal(s) must also include a focus on increasing the educator’s overall aptitude in this measure.
Consultative - The evaluator consults with the educator and uses the information gathered to inform
the educator's Professional Growth Plan /professional goal(s). If the educator had a SLG
performance level 1 or 2, the plan/professional goal(s) must also include a focus on increasing the
educator’s overall aptitude in this measure.
Directed - The evaluator directs the educator's Professional Growth Plan /professional goal(s). This
plan should involve a focus on the most important area(s) to improve educator performance. If the
educator had a SLG performance level 1 or 2, the plan/professional goal(s) must also include a focus
on increasing the educator’s overall aptitude in this measure.
The local collaborative evaluation design team will ensure that the Professional Growth Plan resulting
from the Matrix is included in the design of the professional growth and evaluation system. The Matrix
summative rating is to be used for state reporting purposes as required by the ESEA Flexibility Waiver.
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V.

Inquiry Processes
Student Learning and Growth Inquiry Process (SLG Inquiry):
In order to determine an educator’s Professional Growth Plan and resulting summative performance level,
the following must be initiated by the evaluator to determine the summative performance level. With the
educator:
• Collaboratively examine student growth data in conjunction with other evidence including
observation, artifacts and other student and teacher information based on classroom, school,
school district and state-based tools and practices; etc.
• Collaboratively examine circumstances that may include one or more of the following: Goal
setting process including assessment literacy; content and expectations; extent to which
standards, curriculum and assessment are aligned; etc.
The evaluator then decides the respective Professional Growth Plan and if the summative performance
level is a 2 or 3; or a 3 or 4.
Professional Practice and Professional Responsibility Inquiry Process (PP/PR Inquiry):
To determine an educator’s Professional Growth Plan and resulting summative performance level, the
following must be initiated by the evaluator to determine the summative performance level. With the
educator:
• Reexamine evidence and artifacts and an outside evaluator (Supervisor, VP, other district
administer) may be called in
• Educator has the opportunity to provide additional evidence and/or schedule additional
observations with focus on area of need
• Evaluator’s supervisor is notified and inter-rater reliability protocols are revisited
The evaluator then decides the respective Professional Growth Plan and if the summative performance
level is a 2 or 3; or a 3 or 4.

VI.

Aligned Professional Learning
All educators Professional Growth Plans should include aligned professional learning tailored to meet
their individual growth needs.
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Tigard-Tualatin School District 23J
6960 SW Sandburg Street
Tigard, OR 97223

Date: May 18, 2015
TO:

Board of Directors

FR:

Susan Stark Haydon

RE:

1st Reading: Student Rights and Responsibilities Handbook

EXPLANATION:
District administrators have reviewed the Student Rights and Responsibilities to identify revisions for the 201516 school year.
The following changes were proposed:
Section 2: Education Opportunity
• Designate an “Equity Compliance Officer” as the person responsible for receiving complaints about
discrimination;
Section 11: Freedom of Expression
• Include “hateful, derogatory or offensive to others in regard to race, religion, national origin, sex,
marital status, age, sexual orientation or disability” in the “refrain from list” of speech or expression;
• Include off-campus speech that is communicated via social media as being subject to discipline if it
creates a disruption to the school environment;
Section 18: School Environment
• Include “racism” in the ‘attend school in a safe environment “free from”’ list;
• Create separate headings for Harassment, Cyber bullying and Dating Violence;
Section 19: Technology & Electronic Communication
• Change the standards document referenced from the national NETS-S to the international ISTE;
• Include (See Section 18) in the cyber bullying reference;
Section 21: Tobacco
• Include electronic cigarettes and vaping devices
Section 22: Alcohol and Controlled Substances
• Include vaping devices;
• Revise the discipline practices to reflect the suspension and alternative to expulsion procedures in place;
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Section 26: Weapons
• Revise the disciplinary practices to reflect the suspension and alternative to expulsion procedures in
place.

PRESENTER:

Susan Stark Haydon

SUPPLEMENTARY
MATERIALS:

Proposed Rights and Responsibility Handbook Changes

REQUESTED ACTION:

None

PROPOSED MOTION:

None
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